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About the Package 
------------------------------- 

NCERT has developed exemplar material on continuous and comprehensive evaluation (CCE) for the 

elementary stage in all curricular areas. The material has been developed with wide consultations 

with subject experts, practitioners and educationists in a series of meetings and developmental 

workshops at NCERT. This endeavour has been done with the support of MHRD. The package has 

been field-tested in schools by the teachers after orientation by the members involved in the 

development of the package. The underlying idea of developing the exemplar CCE material is to 

provide some examples on how CCE can be used effectively by the teachers in various curricular 

areas till the elementary stage. The package would facilitate and equip the teachers to implement 

CCE meaningfully in the classroom. This material would address different facets of CCE, that is, how 

to carry out assessment during the teaching-learning process, assessment after teaching-learning 

process, recording and reporting the child’s progress, etc. At the primary stage, generally one 

teacher teaches all the subjects. Therefore, for this stage, a comprehensive document has been 

developed covering examples from different subjects. This would not only help primary teachers to 

follow an integrated approach to teaching-learning across different subjects but also reduce the 

curricular burden by avoiding overlap of the content. However, at the upper primary stage, subject-

wise material has been developed in Science, Mathematics, Social Sciences, Hindi, English, Urdu and 

Arts Education. The examples given in this package can be conducted in a classroom having teacher-

pupil ratio as per the RTE norms (1:30 for primary stage and 1:35 for the upper primary stage). These 

examples may be adapted/adopted by the States and UTs as per their needs. Broadly, the document 

includes three sections: 

 Section I: It begins with an overview which clarifies the need of this package and some 

misconceptions about CCE that are prevailing in the system. The section develops an 

understanding on continuous and comprehensive evaluation in the context of Right to 

Education Act, 2009. 

 Section II: This section provides subject-wise examples which show how assessment process 

needs to be followed so as to use assessment as an in-built component of teaching-learning 

process focusing on assessment for learning (formative assessment). This section also 

provides criteria for assessment for each subject, spelt out in the form of ‘indicators’ given in 

Annexure I. These indicators are purely suggestive in nature. The examples also elaborate 

how and when assessment of learning (summative assessment) can be used by the teachers. 

This section highlights various methods/ways that can be used to assess child’s progress 

rather than depending on paper-pencil tests only. The section also suggests what kind of data 
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needs to be recorded by the teacher and what kind of assessment data needs to be reported in 

the report card so as to present a comprehensive picture of child’s progress.  

 Section III: Based on the examples given in Section II, this section provides guidelines for 

practitioners about necessary steps to be followed for implementing CCE. It informs the 

teachers about use assessment as an in-built part of teaching learning process, what kind of 

preparedness is required, what type of methods to be used for assessment, what can be the 

various sources for collecting data, what kind of information is to be recorded for reporting 

and how to communicate the progress of children in a comprehensive manner. This section  

also provides guidelines for teacher educators and administrators on their role to make CCE 

as meaningful as possible.  

 The package also includes a video film on ‘CCE in mathematics classroom’, focusing at the 

primary stage. The film depicts through examples how a teacher assesses children while 

teaching-learning process is going on, and what are the ways to provide feedback to children 

during the process itself. This would also clarify some misconceptions related to various 

aspects of CCE. 
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Section I 

Understanding CCE 

Why this Package? 

We are all aware that Right of Children to Free and Compulsory Education Act, 2009 (RTE Act, 

2009), has been implemented since April 2010. The Act requires that CCE be implemented for each 

child till the completion of elementary schooling. Thus, CCE is a mandatory requirement under RTE 

which is to be implemented in true spirit. In implementing CCE, the role of teachers becomes central. 

The field experiences and interaction with teachers informed that teachers are facing problems in the 

implementation of CCE. Teachers are largely engaged in compiling the data and keeping the records 

of children’s test results rather than integrating assessment with the teaching-learning process as an 

essential component of CCE. CCE is generally considered by them as an external activity to be 

performed separately after the completion of a topic/lesson. 

The RTE Act prohibits any public examination up to Class VIII and ‘no detention’ policy has 

to continue. It must be clear at this juncture that implementing non-detention policy should not lead to 

absence of teaching-learning in schools. On the contrary, CCE can play as a powerful instrument in 

respecting the intent of RTE on the one hand and ensuring learning for all children on the other hand, 

as assessment during teaching-learning process would provide for necessary and timely feedback for 

further improvement. CCE in turn would encourage all to focus on child’s progress with her/his own 

performance over time.  

Apart from this, there are misconceptions related to various terms used in CCE 

implementation. ‘Continuous’ is generally considered by teachers as a regular conduct of ‘tests’. 

Many schools are practicing weekly tests in the name of continuous assessment in all subjects. 

‘Comprehensive’ is considered as combining various aspects of child’s behaviour in isolation from the 

curricular learning. Personal-social qualities (empathy, co-operation, self-discipline, taking initiatives, 

etc.) are judged in isolation and are being graded on four/five-point scale which appears impractical. 

Evaluation is equated as record keeping exercise. As a result of this, teachers are highly confused and 

they complain about being engaged in compiling the assessment records/data of CCE during their 

teaching-learning time, resulting in the loss of time meant for ‘actual’ teaching-learning.  

Thus, the prime focus of this package is to 

 develop conceptual understanding about CCE among various stakeholders, i.e.,  practitioners, 

administrators, and teacher educators, for CCE implementation; 

 provide examples how CCE could be used as an integral component of teaching-learning 

process;  
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 suggest teachers/teacher educators what kind of information needs to be recorded about the 

child’s progress; 

 guide teachers on what type of reporting would be useful for child’s progress and 

 provide a model and broad guidelines for teachers, teacher educators, and administrators, for 

implementing CCE. 

What CCE is and what it isn’t? 

 The primary purpose of assessment and evaluation is to improve children’s learning to help 

them progress leading to their overall development. Information about their learning gathered 

through assessment during teaching-learning, helps teachers to determine students’ strengths 

and learning gaps in the concerned subjects which serves to guide teachers in adapting 

curriculum and teaching-learning approaches/methods to suit children’s needs. However, at 

the same time, it also serves the purpose to reflect how well a student has achieved the 

curricular expectations through the process of gathering information from a variety of 

sources.  

 Assessment during teaching-learning process (i.e., continuous assessment) gives clues about 

children, which the teacher can act upon timely to enhance learning, especially where children 

are facing difficulties and special help is needed.  Continuous assessment does not require the 

use of structured tests which are given to all children at the same time.  In this process, they 

may not even know that they are being assessed. Thus continuous should not mean more 

frequent formal tests.  

 One major misconception is related to the words formative assessment. In report cards, in a 

large number of schools, currently teachers report formative assessment in every quarter 

including project work and other activities under that. Actually formative assessments are not 

meant to be reported in report cards.  The word formative comes from ‘formation’, that is, 

formation of the learning process. These are assessments designed to monitor and improve 

students’ progress during the teaching-learning process (also called assessment for learning). 

Any information on learning of a child, for example, by written work, oral responses or may 

be simply observing the child, can be used formatively by the teacher to help the learner 

further.  

 The other ‘C’ in CCE is ‘Comprehensive’ component of assessment. Comprehensive 

component means getting a sense of ‘holistic’ development of child’s progress. Progress 

cannot be made in a segregated manner, that is, cognitive aspects, personal-social qualities, 

etc. After completion of a chapter/theme, teacher would like to know whether children have 

learnt (assessment of learning) as she/he expected based on lesson’s objectives/learning 

points. For that she/he broadly identifies the objectives of the lesson and spells out learning 

indicators. The teacher designs activities based on expected learning indicators. These 
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activities need to be of varied nature. Through these questions/activities she would assess the 

learners and that data would be one kind of summative data of a lesson/theme. Such 

assessment data must be recorded by the teacher. Likewise in one quarter, she/he would 

cover 7-8 lessons/topics and in this manner she/he would have substantial data covering 

varied aspects of child’s behaviour. It would provide data on how the child was working in 

groups, doing paper-pencil test, drawing pictures, reading picture, expressing orally, 

composing a poem/song, etc. These data would give ‘comprehensive’ picture of child’s 

learning and development. This data would help to know to the assessment of learning among 

children. 

 Another misconception is related with assessment of personal-social qualities of children. 

These qualities such as empathy, cooperation, concern for others, etc., are generally assessed 

at five-point scale of grading. Assessment of personal-social qualities is neither  confined to a 

specific subject nor requires assigning a specific time as it can be observed more effectively 

in various situations such as during teaching-learning, outdoor activities, other activities in the 

school and peer interaction, etc. These should not be assessed in terms of presence or absence. 

These must be described to state the extent the child displays these qualities. 

 Assessment is a means to gather evidences to meet the requirements of evaluation. 

Assessment does not speak of final judgement but a process through which comparisons 

among various sets of observations are made. Evaluation is the process of finding out as to 

what extent changes have taken place in the development and learning among children. It has 

to be based on reliable and valid evidences so as to arrive at precise formulations. Good 

evaluation is one which provides a near complete picture of one’s accomplishments and is 

based on multiple sources. 

 Most of the time the terms ‘assessment’ and ‘evaluation’ have been used interchangeably. 

There is a difference in what these imply. The purpose of assessment is judging the quality of 

performance of children while learning is going on. Evaluation focuses on the actual level 

attained after a certain period of teaching-learning with no interest in why and how that level 

was attained. It refers to judging the quality of students’ work on the basis of established set 

of criteria, and assigning a value (e.g., marks or grades) to represent that quality. Formative 

assessment is process oriented while evaluation is product oriented. 

 Educators think that the prime purpose of evaluation is labeling or comparing performance of 

children against each other. They also think that these processes are there to point out 

weaknesses of the child or what the child does not know, rather than focusing on improving 

child’s learning. The spirit of CCE is to enhance student learning both through process of 

assessment and evaluation. It compares the performance of a child with her/his previous 

performance, instead of comparing her with her peers.   
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 One confusion is related with what will be treated as curricular and co-curricular areas. Arts 

Education, Health and Physical Education, and Work Education are often treated as co-

curricular/co-scholastic areas where as Language, Mathematics, EVS, Science, and Social 

Sciences are considered as curricular areas. National Curriculum Framework, 2005 places art 

education, health and physical education, work education also as curricular areas. 

 Teachers think that in CCE they need to record each child’s progress daily or the progress 

needs to be recorded on a large number of indicators continuously by them. This 

understanding is totally contrary to the spirit of continuous assessment. Teachers need not 

assess all the children all the time, nor do they need to make elaborate records of children’s 

progress and report them to others. Continuous assessment is only to help the teacher teach 

better, and she may record only that which would be genuinely useful for her to enhance 

teaching-learning in her diary/logbook in her own format, which need not be common for all. 

 It is also mistakenly thought that in CCE, every child needs to be promoted whether he/she 

learns or not. The real spirit of CCE is that every child should get an opportunity to learn all 

through the process and be helped whenever she/he needs feedback and support. This means 

if the teacher regulates and monitors assessment throughout the year and devises strategies to 

help the child so that the child’s learning improves, then the situation of the child ‘failing’ at 

the end of a term would not arise. 

 CCE is also misunderstood as the sole responsibility of a teacher. This makes the task seem 

impossible and makes the teacher feel extremely burdened with unrealistic expectations. On 

the contrary, CCE aims at reducing the teacher’s burden. Actually, it places the collective 

responsibility of implementing CCE by various stakeholders i.e. administrators, parents, 

children and teachers. Children need to take responsibility of assessing their own work, their 

peers’ work and helping each other learn. Some children can be a good resource to help the 

teacher. 
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Section II  

Subject-wise Examples 
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CCE in English Classrooms 

 

We are aware that English is taught as second language in our schools. Before we talk about English 

as second language, we would like to revisit and relook at the process how children learn their first 

language. Children are born with an ability to learn languages and they develop their language 

proficiency through interactions with others. Language learning progresses naturally with exposure to 

meaningful contexts. The same applies to second language learning as well. If we look around, we 

would find English being used for varied day to day functional purposes and also used along with our 

first language/ regional language./ Therefore, we can say that English is very much a part of our 

multilingual environment.  

Teaching-learning of English needs to be flexible in such a way that learners use their first 

language along with second language to express themselves wherever needed. The teacher can also 

use the first language to provide background information and then move on to read the lesson with 

children in English. Another important aspect is to provide the learners with an input rich 

communicational environment to facilitate language learning. These inputs can be in the form of 

textbooks, storybooks, magazines, newspapers, audio/video, learner chosen texts etc. as per the 

interest, age and cognitive level of the learners. 

 Language learning is acquiring the skills of listening, speaking, reading, writing, and thinking 

in an integrated manner. Language learning becomes meaningful when it is connected with the 

immediate environment of the learners. Even the activities need to be linked to the life outside. 

Language learning does not necessarily take place only in the language classroom. 

Mathematics or an EVS class is first a language class then a subject class. It would be really useful if 

you take the same theme in all the subjects. It will reinforce the use of language in different contexts. 

Therefore, it is not necessary that all the activities conducted in the English class be based on the 

English textbooks; textual material from EVS or Mathematics textbooks can very well be selected for 

organising and conducting activities and assessing learner's language skills in any class.   

We need to remember that each child is unique in her/his own way. Each child has her/his 

unique likes, dislikes, interests, skills and way of behaving. Since children are unique individuals, 

they will learn and respond to situations in their own special way. 

While assessing children it is important to appreciate the differences amongst them and respect the 

fact that they will understand and respond in different ways while learning. 

 Every child can learn if allowed to do so at her/his own pace and follow her/his own way of 

learning. 

 Children learn more through play/activities and learn better from each other and if they 

actually ‘do’ things 

 Learning is a continuous process. Thus, children’s learning does not take place only at school. 

Therefore, classroom learning should be linked to what happens outside the classroom and at 

home. 

 Children ‘construct’ their own knowledge and their learning is not restricted to when and 

what the teacher teaches. This implies that children make sense of the information they are 

exposed to, based on their previous experiences and conclusions. Each child has a unique 

approach to acquiring knowledge. This process goes on continuously. 
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 Children, at the primary stage learn better and more easily through experiences, play, 

exploration, trying out various things and actually ‘doing’ different activities. 

 Children learn in a spiral and not in a linear way. Thus revisiting concepts repeatedly helps 

them understand better. The act of learning involves a process of establishing connections 

among facts observed/experienced or realized by children. The new learning, therefore, is to 

be based not only on the preceding facts and information but could be related even to things 

acquired long back in school, home or elsewhere. Hence, learning does not proceed in a linear 

manner. 

 Children learn through the mistakes and errors they make. 

 Learning takes place in a holistic manner, thus, an integrated approach to learning is better. 

OBJECTIVES AND INDICATORS OF LANGUAGE LEARNING 

(a) Objectives of English Language Teaching-Learning 

 One of the major objectives of language teaching is to equip learners with the ability to read 

and write with understanding, communicate effectively and to make them independent 

learners. Although there is a variety of teaching methods and materials, the language teaching 

classroom has remained one of the most challenging areas of education.  

 For a very long time now, we have been talking in terms of LSRW skills as the objectives of 

language teaching. We need to develop skills holistically e.g. when we are Speaking, we are 

also simultaneously Listening and when we are Writing, we are also Reading in a variety of 

ways. And then there are many situations (e.g. friends reading a play together and talking 

notes for its production in which all the skills in conjunction with a variety of thinking skills 

are used together.)  

Some of the objectives for classes’ I-V would include the following: 

[Primary stage is from class I to V.  It is further divided into 2 stages (Stage 1 covers classes 1 and 

2 and Stage 2 covers classes 3 to 5)] 

Expected Learning/Objectives at Stage- I (Classes I and II) 

 To familiarize learners with the language primarily through spoken input in meaningful 

situations (teacher talk, listening to recorded material, etc.) 

 To help them comprehend spoken and written input provided by the teacher (through mother 

tongue, signs, visuals, pictures, sketches, gestures, single word questions and answers). 

 To help learners build a working proficiency in the language, with the focus on listening with 

understanding and speaking (words, phrases, small sentences). 

 To enable learners to recite and sing poems, songs and rhymes and enact small plays or skits. 

 To help them become visually familiar with texts and word(s), their meaning, and understand 

the letter(s) and sounds of the language.  

 To help them associate meaning with written and printed language.  

 To use drawing and painting as introduction to writing and relate these activities to oral 

communication. 

Expected Learning/Objectives at Stage - II (Classes III, IV, and V) 

 To build on learners' readiness for reading and writing. 
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 To provide print-rich environment to develop oral and written skills.  

 To help learners understand the printed texts in terms of headings, paragraphs and horizontal 

lines. 

 To enrich learners' vocabulary mainly through telling, retelling and reading aloud of 

stories/folktales in English. 

 To use appropriate spoken and written language in meaningful contexts/situations. 

 To give learners an opportunity to listen to sounds and appreciate the rhythm and music of 

rhymes. 

 To enable learners to relate words (poems and stories) with appropriate actions and thereby 

provide understanding of the language. 

 To familiarise learners with the basic process of writing. 

(b) Indicators of Learning 

In order to achieve the above objectives, it is important to keep the indicators of learning in mind. 

Given below are the indicators of learning till class V. These indicators are only suggestive. You 

can use these indicators to assess the language proficiency of learners. While we understand that 

language skills can not be developed in isolation, the indicators here have been given separately 

for teachers’ convenience. As you proceed in the classroom, you will observe that these indicators 

overlap. ( See annexure I)  

 

 

 

 

 

 

 

 

 

 

 

 

 

The basic objective of language teaching is to develop comprehension and articulation, i.e. expression 

among the learners. Listening and reading help develop comprehension skills. Speaking and writing 

help develop expression along with thinking skill. 

  

 

accuracy, fluency, vocabulary, structure, creativity Local, global, inferential   

Language Proficiency 

Comprehension Articulation expression 

Reading Listening Writing Speaking 
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Example I 

Stage I 

Class I, Name of the Book - Marigold I 

Three Little Pigs 

Children enjoy listening to stories and story telling as a methodology should be used. Children's 

engagement with language through listening and speaking learned the languages better. At stage I the 

focus should be more on developing oral and aural skills.  

The overall objectives/Learning points of this lesson are: 

 To help learners listen to and understand the story. 

 To help learners learn new words from the story. 

 To familiarize them with the sounds and words of English language. 

 To help them speak about the kind of houses they live in. 

 To help them develop motor skills by drawing. 

To fulfil these objectives you need to create learning situations after assessing children's previous 

knowledge. Some of the examples are given below.  

 Let us take the example of pre-reading 

First of all you narrate the story in children's first language taking care to use some new words 

(that you want them to learn) in English. Write these words on the board so that learners can 

grasp them as sight words.  You can also bring some flash cards showing the pictures of a 

wolf, a pig, a brick house, a hut etc. and display them in the class and associate these pictures 

with the respective words. Ask the children to narrate the story in groups. You will notice that 

some children are using English words. Encourage others also to use new words that they 

have learnt. Then narrate the story in English with actions, voice modulation etc. Thereafter 

encourage the students to narrate the story in English in groups. When they are narrating the 

story, you are simultaneously assessing them whether they can speak a few words/sentences 

of English.  

 

FOR THE TEACHER (Assessment during Teaching-Learning) 

 The focus of this activity is to familiarize the learners with the story in their mother tongue 

and English so that they can relate to it and comprehend it better when it is read out to them 

in English.  

 You have found that 

 Children listen to you attentively and understand the story. 

 They can speak/pronounce the words written on the board. 

 This information will help you design learning situations as per the level of the children. 

                                        

 While-reading the story use all story-telling techniques such as gestures, voice modulation, 

expressions, etc. You can ask the following questions to check their comprehension after each 

episode of the story. 

1. What was Sonu’s house made of? 

2. What was Monu’s house made of? 

3. What was Gonu’s house made of? 
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4. What did the wolf do to Sonu’s house? 

5. What did the wolf do to Monu’s house? 

6. Whose house was the strongest? 

7. If Monu and Sonu have to make a new house, what type of house will they make? Why? 

FOR THE TEACHER (Assessment during Teaching-Learning) 

 The focus at this point is on building familiarity with language primarily through spoken 

input. You can explain some words with the help of expressions. For eg. ‘Huff and puff’, 

‘blow’, ‘strong’, ’weak’, ’happy’, ’sad’ etc. You can also encourage children to imitate the 

expressions and speak out the related words. This will help in vocabulary building. 

 You have found that children  

 Can understand the story. 

 Can answer questions about the story in one/two words. 

 Can ask questions related to the story. 

 This assessment for learning will help you develop learning situations to connect learning to 

the children's world. 

 

 It is important to relate the information/words/ideas read with real life and this can be done as 

post reading activity.  

After reading the story you relate the ideas presented in the story with children's real life 

situations/things. The following questions can be asked for this purpose: 

o What type of house do you live in? 

o What is the colour of your house? 

Children love to draw and paint therefore enough opportunities should be given for children to 

explore and develop through arts. 

You can ask the children to draw a picture of their house and colour it. 

FOR THE TEACHER 

Try to elicit as many responses as possible. If you observe that learners are unable to produce 

answers, try giving them options. For eg,  

Teacher: What type of housedo live in? 

Learner: …………. (no response) 

Teacher: Do you live in a kuchha house or a brick house(pucca house)? 

Learner: pucca house. 

Teacher: So, you live in a brick house. 

Learner: I live in a brick house. 

You can assess the children and can record in each child's profile whether she/he  

 Can answer the questions in one/two words/sentences. 

 Can talk about their houses. 

 Can hold the pencil properly and draw a sketch of their house. 



34 
 

Example II 

Stage I 

Class II, Title of the Book - Marigold II 

Poem: Strange Talk 

As you know that children enjoy reciting poems and also become familiar with the rhythm and rhyme 

of the words. This poem tells about the different kinds of sounds that various animals make. The focus 

of the poem is also to teach learners the names of different animals in English.  

 The overall objectives/Learning points of the poem are: 

 To help the learners listen to the poem and enjoy it. 

 To help learners read the poem with comprehension. 

 To help the learners differentiate between sounds of different animals. 

 To help the learners pick rhyming words from the poem. 

Before you start reading the poem, it is important to assess children's previous knowledge and then 

create new leaning situations for assessment for learning therefore pre-reading activities are 

conducted with a focus.  

To begin with you can write the names of the following animals on the board. Ask them if they know 

something about these animals. Further, ask them what sounds the following animals make: 

- dog                                       - monkey                                        

- cow                                      - horse 

       - cat                                        - crow 
 

FOR THE TEACHER (Assessment during Teaching-Learning) 

 This activity might create a lot of noise in the class. At this point ask the children if their class 

is making too much noise. Build the discussion further by asking them to name some children 

who talk a lot and some who do not talk at all. Then, let them imagine and relate what would 

happen if they all started talking at the same time.  

 Such an activity will help you assess the children whether they 

 can identify the sounds of the respective animals. 

 can talk briefly about fellow learners. 

 can talk about the animals found in the neighbourhood. 

 This assessment will help you develop learning situations while doing the poem.  

For recording purpose you can comment on the children's development and use of spoken 

language in different contexts in English. Observations on range and variety of expression for 

specific purposes, experience and confidence in talking and listening to different people in 

different settings may also be a part of recording.  

 e.g.    She/he should be given opportunities to speak in groups. 

First of all, discuss the meaning of the word ‘strange’ in the class. Then encourage them to think why 

the poem is called ‘Strange Talk’. You can ask the following questions to arrive at the desired answer: 

 Who all are talking in the poem? 

 Can you understand their talk? 

 Is this the reason the poet calls his poem ‘Strange Talk’? 
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Read the poem aloud with proper rhythm. You can read it twice and then ask the children to read it 

along with you.  

You can make the following table on the board and ask the children to complete it as you read the 

poem. Later on, when the responses have been discussed in the class, you can ask the learners to 

complete the table individually in their notebooks. 

animal where it lives the sound it makes 

frog 

 

  

duck 

 

  

Pig   

pup    

 
You can assess the children whether they can read the poem with comprehension or not. This 

information can be recorded for individual child.  If some children are not able to do, you may have to 

do some more activities with them. 

As post-reading activity you can give the following: 

1. Ask children to pick 5 sets of rhyming words from the poem. 

 croak 

Lack  

 wee 

Row  

 noise 

2. Ask the children why the poet calls the poem ‘Strange Talk’?  

Encourage children for their individual responses 

You can assess the children whether they  

 can identify sets of rhyming words. 

 can connect the ideas given in the poem. 

 

This assessment of learning can be used for reporting.  

  



36 
 

Example III 

Stage -II 

Class III, Name of the Book - Marigold III 

Poem: Little by Little 

This poem talks about the growth of a small seed into a mighty oak. It describes the various stages in 

the development of a plant and how little by little, over the years, a tiny seed transforms into a huge 

tree.  

The overall objectives/learning points of the poem are: 

 To help learners enjoy listening to the poem. 

 To enable the learners read the poem with comprehension. 

 To help them speak about the theme of the poem. 

 To help them write (in brief) their observations. 

 To make them sensitive about planting trees. 

As pre-reading activity ask the children what they know about plants. Ask them if they know how 

plants grow. If yes, encourage them to speak about it.  

Also show the children the pictures of various stages of development of a seed. (Refer to the pictures 

given below). Ask them to number these pictures in correct order. Then encourage them to tell, in 

pairs/groups, the correct sequence of germination of a seed (as seen in the pictures).  

Picture to be given 

The pair work tells a lot about children's personal-social qualities. Such opportunities can also be used 

for self assessment and peer assessment. Your observations can be recorded for your reference. 

Alternatively, the children can be asked to put the following in correct sequence to reinforce the idea: 

1 Small thread-like roots develop. 

2 Thin shoots rise out of the soil. 

3 The seed lies in the soil. 

4 It slowly grows into a big tree. 

After the children have completed the exercise above, ask them the following questions: 

 Have you ever sown a seed? 

 If yes, did it grow fast or did it take long to develop? 

 What all does a seed need to grow? 

 (Assessment during Teaching-Learning) 

Have a brief discussion and elicit a few responses. The above activity focuses on developing the 

thinking and speaking skills of the children. However, if you observe some children not responding in 

class, you may have to provide clues/hints to enable them to participate better. The activity will help 

you assess whether children 

 can talk about things around them 

 can arrange pictures in a logical sequence and speak about them 
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Now read out the poem with correct stress and intonation. Next, ask the learners to read the poem in 

pairs. 

 Reading aloud the poem ensures children's engagement with language. While reading the 

poem, ask the learners to get into pairs and attempt the following: 

          Stanza I 

          Match the expressions in column A with their meanings in column B. 

Column A Column B 

It slowly sank in its mossy bed It absorbed water from the soil. 

I am improving everyday It lay deep in the soil. 

Little by little it sipped the dew. I am growing day by day. 

Stanza II 

State whether the following sentences are true or false. 

1. The tiny shoot moved downwards. 

2. The leaves appeared on the branches quickly. 

3. The small seed developed into a strong tree. 

Comprehension questions in the book should be taken up next. These questions will require the 

learners to revisit the poem and hence help in better understanding.  

Assessment During Teacher 

The above exercises aim at developing the comprehension skills of a child. This is assessment for 

learning. In case some children are unable to answer these questions, you may have to develop 

simpler questions such as fill-ups for them.  

You have created learning situations and now children 

 can read a poem and understand its theme.  

 can answer questions based on the poem.  

 Going beyond the text is an integral part of post-reading activities. 

Divide the class into groups. Ask each group to sow some seeds in a small pot and water it 

regularly. Put up a chart/observation log in the class (refer to the observation log given 

below). Ask each group to record their observations in the log every 4-5 days. 

S.N

o 
Name/Group 

Type of 

seed 

planted 

Planted 

on 

(date) 

Observation 

(day 5) 

Observati

on 

(day 10) 

Observatio

n 

(day 15) 

Observatio

n 

(day 20) 

1. Group 1 Red 

kidney 

beans 

8
th
  Sept 

2012 

No 

development  

Small 

green 

shoots 

noticed 

Small leaves 

develop 

 

2. Group 2 Rose       
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After a fortnight or 20 days, ask children to bring their plants to school. Encourage them to speak a 

few lines about their plants. Also, motivate them to ask questions to their peers such as: 

1. Which seed did you sow? 

2. How many times a day did you water it? 

3. Where did you get the soil from? 

Assessment during Teahing-Learning 

Encourage the learners to ask as many questions as possible. You may provide them words/sentences 

to help them warm up and speak in the language. You may record these individual observations in 

the respective student profile e.g.   

 can write small sentences based on observations. 

 can ask questions to their peers.  

 

       You can record children’s progress and development as a writer depending on the task such as: 

degree of confidence; the range, quantity and variety of writing; children’s pleasure and involvement 

in writing both narrative and non-narrative pieces, individual or collaborative writing; the influence of 

reading on children’s writing; growth in understanding of the written language, its conventions and 

spelling. You can adopt peer-assessment and self-assessment as techniques for evaluating writing. 

You can record for e.g. 'Sonia makes spelling mistakes but is able to identify the mistakes when told.'  

SENSITIVITY TOWARDS ENVIRONMENT 

Students can be encouraged to take responsibility to water the young saplings that are planted in their 

localities by the government or various NGOs. They can also be encouraged to plant saplings or sow 

seeds in the school or nearby parks. You can also take up the same theme/topic in EVS. This would 

help in the development of the language.  
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Example IV 

Stage II 

Class V, Name of the Book - Marigold V 

RIP VAN WINKLE 

The lesson is an abridged extract from the famous story Rip Van Winkle. Rip is a kind young fellow 

who readily helps everyone. However, he is very lazy. One day he meets an old man and his 

encounter with this strange man brings about a surprising twist in his life. 

The overall objectives/learning points of the lesson are: 

 To enable the learners read the text with comprehension. 

 To help them understand the central idea and locate details. 

 To help them think critically and infer from the text. 

 To encourage them to use language for putting forth their ideas. 

 To enable them to write short paragraphs/dialogues. 

 You can give the pre-reading activity to assess the children for their previous knowledge and 

create new learning situations thereafter. 

Give the children the following imaginary situation and encourage them to express their 

opinion: 

1. While walking on a road you see an old man carrying a heavy bag. The old man asks 

you to help him carry the bag. What would you do and why?   

(Encourage the children to come up with honest responses. Do not discourage if they 

answer in negative. However, ask them to give reason for their response).  

2. You are going back home from school and a stranger tries to befriend you. What will 

you do? 

FOR THE TEACHER (Assessment during Teaching-Learning) 

This activity will help you assess children's thinking skills, speaking skills and listening skills 

whether the children  

 can express their opinion and support it with reason. 

 can ask questions about the ideas presented 

 can answer questions put to them. 

 can participate in class discussion. 

While-reading the lesson you can read the story para by para and assess the children for 

comprehension as the teaching-learning process is going on. 

Ask the learners to read the story and attempt the following questions: 

PARA I 

 

                     

 

 

  

 

Why children loved Rip Van 
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PARA II 

Rip Van Winkle was lazy. How did this affect his: 

cows   

farm   

fences  

 

PARA III 

State whether the following statements are true or false. 

1. Rip reached the highest part of the mountains at night. 

2. Rip kept day-dreaming while walking up the mountain. 

3. Rip lay down to rest because it was night time. 

PARA IV 

Answer the following questions: 

1. Why did the old man call out Rip Van’s name? 

2. How did the old man look? 

3. Where did the old man take Rip? 

4. What were the other old men playing? 

PARA V-XI 

Put the following statements in correct sequence. 

 When he woke up it was morning. 

 An old woman recognized Rip and asked him where he had been for twenty years. 

 After having the drink Rip fell into deep sleep. 

 Rip decided to go to his village. 

 Rip suddenly noticed that his beard had grown too long. 

 Rip looked for his dog Wolf but he was not there. 

 The old man and his companions gave Rip a drink. 

 When he reached there all the villagers stared at him with surprise. 

Assessment during Teaching Learning  

You have seen that a variety of questions such as web-chart, tabular chart, true and false, 

sequencing etc. can be used in while-reading exercises to cater to the needs of all the students in a 

heterogeneous group. These can be used for assessment for learning for comprehension (reading). 

You can assess the children on the criteria that they  

 can read and understand the text. 

 can answer simple questions. 

 can arrange read information in correct sequence. 

You can record the children's  progress and development as a reader: the range, quantity and 
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variety of reading in all areas of the curriculum; the children's pleasure and involvement in story 

reading, poetry reading etc. individually or with others; the range of strategies used when reading 

and the children's ability to reflect critically on what is read.  

e.g. 'Kiran is not comfortable when reading aloud however she reads well silently. She is 

aware of the structures of the language.'  

 

You can do assessment of learning as post-reading activities by going beyond the text and connecting 

learning to the real life situations.   

The text book includes a lot of questions ranging from sentence completion to word building to check 

the comprehension skills of the learners. In addition to the textual questions, you may ask the 

following inferential questions: 

1. Why do you think the old men’s faces were serious even though they were playing a game? 

2. Who do you think the old men were? Were they ordinary humans, magicians or elves? Why 

do you think so? 

3. Why was Rip frightened of the old men? 

4. Why did Rip accept the drink that the old men had given him? 

5. Had you been in Rip’s place, would you have helped the old man? Would you have felt 

frightened of the old men? Explain with reason. 

6. Was Rip correct in accepting a drink from the old men? Should we accept eatables from 

strangers? Why/ why not? 

Assessment during Teaching Learning  

These are all open-ended questions which require the children to think creatively and go beyond the 

text. You give them the liberty to answer imaginatively and should accept their responses with an 

open mind. You can now assess the children on the following criteria:  

 Can infer from the text. 

 Can go beyond the text and make guesses and predictions. 

 Can think critically and express their ideas creatively. 

 Can connect the story with real life and speak about it. 

This would give an idea about language development of the children, the level at which they are. 

This can be used of reporting. 

   

Other activities can be:  

— GRAMMAR IN CONTEXT 

Read the following sentences from the text: 

 Rip was kind but lazy. 

 The short man was old but strong. 

(You explain to the students that ‘but’ often joins two contrasting qualities.) 
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Ask the children to describe contrasting qualities of their friends. Encourage them to use ‘but’ to join 

these qualities.  

E.g., Madhu is intelligent but talkative. 

Such grammar activities will help you assess whether the children can use grammar in context or not.  

— DESCRIBING WORDS 

Ask the learners to read the following examples from the text: 

 old man 

 thick hair 

 grizzled beard 

Now ask the learners to draw and colour a clown/doll/pet/toy. Ask them to describe it using as many 

describing words as possible. 

E.g., My doll has brown hair. It has a round face. 

The focus of this activity is to develop speaking skill and confidence among children.  

— WRITING AND ROLE PLAY 

Write a dialogue between Rip and his neighbour after the former returns to his village after twenty 

years. (If the children are unable to construct complete sentences, you may give them a short dialogue 

with blanks and ask them to complete it). This kind of scaffolding is needed during teaching learning 

process and is an in-built part of assessment for learning. Later, they may be asked to role-play the 

written dialogue. 

Assessment during Teaching Learning  

This is a group activity and such activities are necessary to develop and assess inter-personal skills 

and use peer assessment as a tool. You will be able to assess that children  

 can write description of common things. 

 can write and speak simple dialogues. 

Through this you will be able to assess that the children who are still below the desired level need 

extra help. You maintain a record of your observations and assessment of children in the diary. You 

may mention e.g. 'Rahul finds it difficult to connect learning to the real life situations and is  not able 

to write dialogues coherently and logically.' 

 

LET US REMEMBER  

Listening and speaking have traditionally been neglected and reasons cited for these are lack of 

resources, lack of initiative by teachers and absence of these in formal examination. These two 

important abilities most often do not find a place in classroom teaching situations and continuous 

assessment will be a means to include these aspects of language learning in the language classroom. 

Learners can be assessed after providing audio/audio-visual inputs by asking them to respond orally 

or in writing. Observation and oral techniques can be used on a daily basis and also from activity to 

activity through the academic calendar after every unit/term. Speaking skills can be further assessed 

through tools like role-plays, interviews, discussions and debates etc. Reading aloud is a useful 

activity to assess and give inputs on specific points like pronunciation and intonation patterns.  
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Writing techniques help us in assessing the writing proficiency of the learners. Writings tasks may be 

designed using verbal or visual stimulus and should be accompanied by hints/guidance. Writing tasks 

should be assessed on content, accuracy and fluency. They can comprise: gap-filling, transformation, 

rewriting, open-ended questions, cloze procedure, translation etc. While assessing the learners for 

writing skills the process involved in learning writing is equally important. This process can tell us 

how much the learner has improved from the first draft to the final draft. This process of writing can 

become a part of learners’ portfolio. The steps involved in the process of writing are:  

 brainstorming for collecting ideas 

 organizing the ideas 

 preparing the first draft  

 editing 

 revising 

Reading should also be tested continuously. Various types of passages like a story, time table, 

instructions, answers, gap filling, completion type, word attack questions and table completion type 

questions can be used. Quick tests of comprehension can also be made by using true/false, matching, 

multiple choices, type questions. While marking answers for reading tasks, it is important to 

remember that it is not a test of writing. Learners should not be penalized for errors in spelling, 

punctuation and grammar.  

 The record of the children’s progress should be both qualitative and quantitative because 

report cards need to bring out a comprehensive and overall picture of the children’s 

development. While recording the achievement level of language proficiency of the children’s 

we need to record their inter-personal skills as well. We need to develop these among the 

children’s. Therefore, there is an emphasis on peer work and group work. The children need 

to develop the skills of negotiating their views, sharing ideas, working and learning together. 

This should be reported in the learner’s profile as well. These should be qualitative records. 

After assessing their performance collected through the evidences using various sources, prepare a 

profile for each child.  Report the progress on a four point scale along with some qualitative 

description.  

Name of 

Child 

Remarks/Description Level of Learning 

Rekha  Performing well in different activities. She can 

express herself in English. Her comprehension is 

good. She is meticulous and works with interest and 

concentration. She is able to relate her learning 

beyond the classroom and gives many examples. 

She is very creative. She is also able to articulate 

her thoughts clearly in writing and speaking. She 

has leadership qualities. 

Beyond the level of 

class V.  

Manoj  He is a keen learner. He can express himself clearly 

and confidently but sometimes makes errors. He 

needs practice. He makes an effort to relate the 

classroom learning with his daily life. However, he 

needs to be little patient while working in a group 

and help others when required.  

Learning as per the 

level of class V 

Ankita  She can manage her work. She needs support to do 

the activities. She learns new words of English 

quickly but cannot speak in English. She is 

otherwise confident in expressing herself in 

Hindi/Home language. 

Learning as per the 

level of class V with 

support of teacher and 

peers.  
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Aarif  He takes a lot of time to comprehend the task and 

needs constant support to do the work. He requires 

greater efforts to sustain his interest in any activity. 

He does not contribute much while doing the group 

work also. 

Needs additional 

support to learn. 

  
Note: The format mentioned above is only a suggestive one and a prescriptive criterion/format to 

report the progress of children may be avoided. A decentralized approach may be where the flexibility 

needs to be there and the schools may be provided the autonomy to decide about it.  

  

Points to ponder over… 

 Language assessment is not only related to the performance of the learner with respect to a particular 

syllabus. It should be based on assessing the language proficiency of the learners. 

 Learning can also be assessed through routine activities and exercises in the classroom. 

 The types of questions that are prepared and used for assessment need not be restricted to those found 

in the textbooks. 

 Individual and group activities can be designed to enable the learners to reflect on and assess their 

learning experiences. 
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Do we know? 

It is important that activities in Mathematics 

classrooms should be organised by using 

concrete objects that forms the first step 

towards learning mathematics in the primary 

classes. For this purpose mathematical games, 

puzzles and stories involving numbers are 

useful to enable the children to make 

connections between the logical functioning of 

their everyday lives to that of mathematical 

thinking. 

Learning Mathematics at the primary stage 

should encourage the development of a culture 

of learning by linking with experiences outside 

the classrooms and by giving interesting 

exercises. The focus is on utilising children’s 

current local interests and enthusiasms as 

opportunities for developing the concepts in 

mathematics. It stresses on giving particular 

attention to allow the child to articulate her 

reasons behind doing an exercise in a certain 

way, for example, why does she want to 

continue a pattern in a particular way? 

 

CCE in Mathematics Classrooms 

 

Mathematics is an integral part of our day to day life and learning mathematics is important and 

relevant. Before initiating teaching-learning process in the classroom, there is a need to create 

learning situations for children to realize and appreciate Mathematics 

Learning mathematics or developing an understanding of this subject not only inculcates ability to 

solve problems but also develops logical thinking skills. It helps children think precisely, 

systematically, logically and communicate clearly. Patterns and relationships develop problems 

solving skills. These skills or abilities, when developed, can help in real life situations. Therefore, 

learning Mathematics holds an important place in the curriculum. While the teaching-learning process 

is going on, it is important for the teacher to assess and monitor the child’s learning focusing on 

identifying different levels of learning, appropriateness of the activity for the class, finding out what 

the child has learnt. Continuous assessment during teaching-learning will also provide 

inputs/feedback to the teacher to improve her/his 

teaching methods. After completion of each unit/theme, 

she will assess the children keeping in view the 

indicators of learning related to that unit/theme. After 

one quarter, such data will provide the comprehensive 

picture of chid’s assessment in mathematics. The 

progress made by every child is recorded, the 

cummulative record of the progress would help to get an 

overall view of the progress being made by the child. 

By using different teaching-learning strategies, the 

teacher can assess various other aspects of child’s 

behaviour (concern for others, team work, etc). This 

progress made by the students can be communicated to 

their parents alongwith the records of their progress. 

This data will provide a comprehensive picture of 

child’s progress in a holistic manner.  

Some exemplar material has been given here, in which 

the teacher is using different strategies to assess and monitor the student’s progress in the classroom. 

This exemplar material will provide you an insight into a classroom situation as to how assessment for 

learning is useful to improve child’s learning.   
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Example -1 

Theme :  Data Handling  

Class :  IV/V 

Topic :  Whose nose is the longest? 

Material Required:  Squared paper, Chart paper, gum/glue tubes/sticks, Scissors  

Time Required:      Two School Periods (in continuation)  

Objectives/Expected Learning  

(i) To learn how to collect & display data in the form of a bar graph.  

(ii) To interpret a bar graph and communicate the information to others.  

Pre-knowledge:  

The students have some experiences related to data handling i.e. collecting data, tabulating data in an 

understandable form.  

Creating Learning Situation 

The teacher comes to the classroom and puts in the problem to the whole class. “Whose nose is the 

longest in the class”?  Some children smile at the strangeness of the question, some start looking 

around, some start using their fingers to try to measure the nose, some start whispering to others etc. 

One student comments “Raju’s nose must be the longest.”  The class breaks into laughter.  The 

teacher repeats the question and says further “How would we find it out?” and also suggested that it 

will help if the students work in groups of 4 or 5.  

The class starts rearranging itself into groups. Lots of discussion about “Who will be in which 

group?” “I want her/him to be here” takes place. The class settles down in groups. The teacher asks 

for a confirmation and gets a positive response from all the groups. 

The teacher repeats the problem & the challenges. 

A student: “To find this, we will have to measure the length of the nose of everyone”   

Teacher (in her thoughts): This child is good in communication.  

Another Student: “Yes, we can do that in our groups.” 

The class seems to agree that the solution lies in the measurement of length of each one’s nose. 
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                    Classroom Interaction                                                   Assessment Points  

While doing this activity children discuss “from where 

does the nose start?” Lots of comments come from 

children about what according to them is “the length 

of the nose”.  The teacher discusses with children and 

summarizes. Consensus is arrived at by the children 

that the length of the nose means “the distance from 

the centre point just below the forehead to the tip of 

the nose”.  The teacher concludes “so now we all 

know what we mean by length of the nose.” 

 

 

 

  

   

 

A student “How do we measure the length? We cannot 

use a scale”. Another child is putting a small scale to 

her nose “I cannot measure with the scale”. Discussion 

goes on with questions/ comments, exploring various 

possibilities like “can we use a thread? “No, thread 

can be stretched.”  

“A paper strip?” “May be”. 

“Paper strip can go along the shape of the nose.”  

Again, the teacher helps the class to come to a 

consensus that better way is to “use a paper strip to 

measure the length of the nose.    

 

The groups now start cutting paper strips out of 

squared paper and start measuring the length of the 

nose.  The teacher starts observing the group work 

being done and observed participation of children in 

the group work. 

The teacher notes the discussion about keeping the 

same width of the paper strip and students help each 

other with the cutting of the paper strip. Encourages 

the students to involve themselves in group activity. 

She asks the groups that are they ready to measure?  

One child “I cannot measure the length of my own 

nose accurately.   

Another one, “I can help you. I will measure yours and 

you measure my nose”  

Other children listen to this interaction and follow the 

same. 

One Child: “Measure the length accurately.” 

2
nd

 Child: (demonstrating) “I have taken the length of 

the nose from here to this point.” 

Teacher: “Please do check that your measurement is 

accurate.” 

 The teacher observes who all are actively 

participating in the discussion and contributing 

to it and others who are not able to do so.  

 Peer assessment is also taking place.  

 Teacher observes whether children are trying to 

explore for possible solutions of a problem and 

are looking for possible solutions to find out the 

best one.   

 The teacher is observing the participation of the 

students in group discussion, problem solving 

and their communication skills.  

 

 

 The teacher assesses through observation 

attributes like “working in a group”, (co-

operation with each other, helping each other, 

working together etc.), logical thinking and 

precise communication, sharing 

responsibilities, adjusting with other group 

members etc. 

 

  The teacher assesses how children are trying to 

collect data through various ways and are using 

appropriate methods for doing this. 

 

 

 

 The teacher assesses how children are trying to 

organise and tabulate the data.   

 

 

 

 

 

 

 Group I         Group II 
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 The teacher observes how different children are 

measuring the length of the nose with paper strips.    

The teacher interacts with one group who has 

measured the length but is confused about which strip 

represents which child.  

Teacher – “So what should we do to check which 

paper strip shows whose nose length it is?” 

One child (after thinking a bit) – “We can write our 

names on the paper strip to do that.” 

Teacher – (To the whole class) After measuring the 

length of the nose with paper strip, stick all the strips 

on a piece of chart paper so that you can compare their 

lengths.” (Teacher has knowingly avoided telling them 

how they should do it.  The reason is to find out about 

the understanding and logic underlying their efforts 

about the display of data and to find out the best way 

to display it.)  

 

 

 Assesses graphical representation of 

data  

 

 

The teacher observes the displays of strips of paper 

and asks question such as “why did you stick strips 

like this?” “How does it help to understand 

information?” “Can we compare the length by looking 

at the display?” Through such questions, the students 

realize the importance of a reference point/line for 

comparison and thus improve or correct their display.  

 The groups are now ready with the display of data in 

the form of bar graphs.  It is now their turn to interpret 

the displayed data.   

Assessment of display of data graphically or 

understanding the need for a reference point for 

comparison.   

Teacher – “Now every group will come here and show 

it to the class what it has been done. They will also tell 

the class what results they have got. That is, who in 

the group has the longest nose?  All of us will then ask 

questions also.” 

One group comes and displays the bar chart made by 

them. 

Children explain how they collected information about 

length of the nose and displayed it. One of the group 

member informs, after looking at the bar graph asks – 

whose nose is the longest in the group.  Another child 

asks “whose nose is the shortest in the group”. 

The group answers by showing it on the chart paper. 

Other students comment and correct (if required).  

So in this way all the groups make their presentations 

and discussions are held after each presentation.   

Teacher puts all the bar graphs on display and asks, 

“Who in the whole class have the longest and the 

shortest nose? 

The whole class looks at all the bar graphs and decides 

about the longest and the shortest nose.  

 The students with the longest and the shortest noses 

are asked to stand up and the whole class claps for 

them.  

 Assessment of interpretation of displayed 

data.  

 

 Assessment of understanding and self 

correction based on the feedback by the students 

because of self realization. 

 

 Assessment of observing the data and 

interpreting it, critical thinking etc.   

 

 Analysis of the data and drawing an inference. 

 

 Verification of the inference   drawn 
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Teacher’s Reflections:  

 After this activity the teacher reflected on the various notes he/ she had made during the 

activity and transferred them for future use against the names of various students.  

  Some notes were about paying individual attention to some students and suitable remedial 

action.  

 Some of the comments and feedback was for his/her future use about how to improve  

such activities in the classroom. 

A suggestive template for noting down various aspects of data handling, assessing the students and 

their assessment points is given below. This template suggests that the students may be at different 

levels as indicated. It will provide the teacher with a thematic programme chart about data handling. 

Record Sheet (Assessment of Learning) 

CLASS:          THEME: DATA HANDLING 

S. 

No. 

Name of the 

group/child 

Is able to 

collect data/ 

Information 

Properly 

Is able to 

tabulate/ 

Organize the 

collected 

information/data 

meaningfully 

Is able to 

display data 

in tabular/ 

graphical 

form. 

Is able to 

interpret the 

organised/ 

pictorially 

displayed data 

/information. 

Is able to draw 

information/ 

conclusions from 

the 

tabulated/displayed 

data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

    

 

There may be four levels of assessment for the given parameter.  

Level 1- needs help in completing the task/activity  

Level 2 – Understood the task but is not completing the task/activity 

Level 3 – Completed the task independently 

Level 4- Child’s learning beyond expected level (children could attempt task/activities of higher order 

difficulty) 

Teacher may use the following symbols to represent the above levels. (These symbols are suggestive 

only). 

Level 1-            Level 2- -          Level 3-             Level 4 -  
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.   . 

3 

 

Example 2 

 

 

 

 ¡

 ¡

¡
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lh[kus-fl[kkus ds le; f'k{kd }kjk vkadyu 
 bu iz'uksa ds mÙkj ls f'k{kd ;g tku Ikkrk gS fd cPpksa esa 1&20 rd dh la[;kvksa ds ckjs le> gS ;k 

ughaA vè;kid us ;g Hkh uksV fd;k fd cPps viuh ckr Li"V :i ls dg Ikk jgs gSa ;k ughaA 

¡

 

 

 

 

 

 

 

 

lh[kus-fl[kkus ds vkadyu 

cPpksa dks lh[kus esa enn djuk 
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RECORD SHEET (Assessment of Learning) 

CLASS I               THEME-NUMBER SYSTEM 

 

S. 

No

.  

 

Name  

(i) 

Knows number 

names  

(ii) 

Can count objects 

(iii)  

Is able to 

draw out 

given 

number of 

objects 

from a 

collection   

(iv) 

Is able to 

recognize 

number written 

as numerals  

/can write the 

spoken number   

(v) 

Is able to 

correlate 

collection 

with 

correct 

numbers.  

 

Up 

to 3 

 

More 

than 3 

less 

than 

10 

 

Up 

to 20 

 

Up 

to 3 

 

More 

than 3 

less 

than 

10 

 

Up 

to 20 

  

 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

      

There may be four levels of assessment for the given parameter. 

Level 1- needs help in completing the task/activity  

Level 2 – Understood the task but is not completing the task/activity 

Level 3 – Completed the task independently 

Level 4- Child’s learning beyond expected level (children could attempt task/activities of higher order 

difficulty) 

Teacher may use the following symbols to represent the above levels. (These symbols are suggestive 

only). 

Level 1-          Level 2 -           Level 3-           Level 4 -  
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Example 3 

Class IV 

¡

¡
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¡

¡

 

 

 

Recording and Reporting in Mathematics Classrooms: - Recording and reporting of student’s 

performance is a crucial component of assessment process. On one hand, the process of recording 

refers to systematic documentation of evidences of student’s growth and development through various 

tools and techniques of assessment. On the other hand, reporting refers to categorization/organization 

of students into appropriate learning stages commensurate with the documented evidences of 

children’s growth. This is done for identifying and helping the students for further learning, selection, 

certification or reporting to the parents etc.  

The task of reporting student’s progress cannot be separated from the procedures used in assessing 

student’s learning and development. If assessment indicators have been clearly defined in terms of 

performance and relevant tasks and techniques and if the assessment procedures are properly used 

then recording and reporting simply means summarizing the results and presenting them in an 

understandable form. The task is a complex one, since the evidence of learning and development has 

to be presented as a very brief report which is understandable to various stakeholders (i.e. students, 

parents, teachers, councellors and administrators).  

Thus, in the light of the above discussion, there is a need to record the assessment data of each student 

in a stage-wise manner for better understanding of the children’s learning of the subject, particularly 

the five dimensions of mathematical learning such as: 

 Understanding of mathematical concepts 

 Mathematical reasoning (able to follow an argument or able to provide an argument, 

justification, etc; able to explain how and why she/he did, what she/he did and reflect on the 

procedures followed by others.) 

 Attitude towards mathematics (persists at a task, confident about ability to do etc.) 

 Using mathematical knowledge and techniques to solve problems (can solve problems in 

more than one way, if possible), applying and connecting to day-to-day situations.  

 Language and communication (initiates questions, shares, explains to peers, and translates 

verbal form into mathematical form and vice-versa etc.) 

For recording & reporting of student’s performance following points of concern may be kept in mind.  
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1. All the evidence collected through the use of various techniques written, oral , activity  or 

assignment-based, may be given weightage.   

2. Effort should be to report the student’s strengths in the areas in which he/she is making 

progress.  

3. Merely offering grades to students is not sufficient it should be followed by providing 

qualitative remarks about the strengths/learning gaps, covering other aspects of child’s 

behavior (personal-social qualities). 

Suggestive (sample) format for Quarterly Report  

Name of a child:                              

Subject:            

Class:                                                                                                        

There may be four levels of assessment for the given parameter. 

Level 1- needs help in completing the task/activity  

Level 2 – Understood the task but not completing the task/activity 

Level 3 – Completed the task independently 

Level 4- Child’s learning beyond expected level (children could attempt task/activities of higher 

difficulty 

               level). 

Teacher may use the following symbols to represent the above hands. (These symbols are suggestive  

               only). 

Level 1-          Level 2 -            Level 3-           Level- 

 

 

Theme 

  

Parameters/ Indicators Level of Learning   Qualitative Remarks/ 

Descriptions  

Theme 1  Is able to collect 

data/information properly  

  

  Is able to display and organize 

data  

  

  Is able to interpret and draw 

inferences from the data  

  

Theme 2  Is able to draw figures with 

three sides as more than three 

sides.    

  

  Is able to identify squares and 

rectangles  

  

  Is able to draw squares and 

rectangles.  

  

Theme 

  

 

 …………………….. 

  

  

 ……………………. 
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CCE in Environmental Studies Classrooms 
 

If you are teaching EVS in primary classes you must have realized that children enjoy this subject 

when they are given opportunities to share their experiences. They enjoy EVS class when they are 

asked to answer about the familiar things. You must have also realized that children of primary 

classes describe any event/ situation/learning experience in a holistic/thematic way rather than 

describing it in its parts. With this developmental nature of primary children, Environmental Studies 

(EVS) has been considered as an integrated core curricular area at the primary stage. At Classes I and 

II, you must be teaching it by integrating this area with language and mathematics. For Classes III – 

V, you must be dealing it as a core curricular area. 

The integrated nature of EVS subject helps you 

reduce the curriculum load and help children to learn 

concepts more meaningfully. Being concrete learners, 

children do not view the world divided into ‘subjects’ or 

disciplines. For example, a young child views a butterfly 

in a holistic manner and does not segregate its description 

into compartments of different disciplines for example, 

the beauty (aesthetics) of a butterfly from what kind of a 

creature it is (an insect), or what is its role for flowers 

(pollination), or the patterns on its wings and symmetry 

of its body parts, etc. They learn better when the school 

knowledge is connected with their daily lives.  

Thus, the pedagogy of teaching-learning of this 

stage needs to be child-centered and thematic in nature. 

Conscious efforts need to be made to avoid giving direct 

information, definitions and descriptions as children construct their own knowledge. However, this 

requires ensuring their active participation in learning by exposing them to diverse experiences 

through a variety of sources within an outside the classrooms.  

 As you  agree that when assessment is carried out simultaneously or during teaching 

learning, it allows us to identify the learning gaps and modify our teaching learning to suit the needs 

of children. This helps to provide timely feedback to improve his/her future learning. In the new 

textbooks, based on NCF-05 National Curriculum Framework-2005, you must have found that the 

assessment activities and questions are not pushed to the end. These are an integral part of each 

chapter. 

 

 

Some points to remember for EVS  

classrooms  

 The language used in EVS classrooms 

needs to be in the commonly spoken 

form 

 Active participation of the children is 

very important in constructing 

knowledge 

 Relating the child’s local knowledge to 

school knowledge 

 EVS learning needs to encourage to tap 

various sources other than text book and 

teacher 

 Visuals play a major role in child’s 

learning 

 Group learning promotes peer learning 

and improves social interaction 

 EVS learning must find suitable ways to 

sensitize the child to the wide 

differences that exist within our society 
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What are we expecting from EVS classrooms? 

Recognising the mandate of the RTE Act, the overall development of a child, i.e., physical, socio-

emotional, besides the cognitive, needs to be focused on. All these aspects/dimensions can only be 

nurtured through a whole range of learning experiences that a child participates in and beyond 

school. To assess all these aspects, a comprehensive picture of a child’s personality needs to be 

constructed which requires collecting  information about child’s knowledge, comprehension, skills, 

interests, attitude and motivation in response to various learning situations and opportunities both in 

and out of the school.  

We want children to learn EVS by developing different kind of skills, conceptual knowledge, 

feelings, attitudes and sensitivities. A broad list of indicators for assessment has been drawn up so 

that teachers can plan learning tasks to fully cover this range. These indicators have been developed 

for Class III and class V. It is expected that skills, values, attitudes, feelings would be developed over 

a period of time. Broad indicators identified for EVS learning for primary stage are given below 

(indicator-wise details appended)  

1. Observation and Recording - Reporting, narrating and drawing, picture-reading, making 

pictures, tables and maps. 

2. Discussion – Listening, talking, expressing opinions, finding out from others 

3. Expression – Drawing, body movements, creative writing, sculpting, etc. 

4. Explanation – Reasoning, making logical connections 

5. Classification – Categorizing, grouping, contrasting and comparing 

6. Questioning – Expressing curiosity, critical thinking, developing questions  

7. Analysis – Predicting, making hypotheses and inferences  

8. Experimentation – Improvising, making things and doing experiments  

9. Concern for Justice and Equality – Sensitivity towards the disadvantaged or differently abled, 

showing concern for environment  

10. Cooperation – Taking responsibility and initiative, sharing and working together. 

The examples suggested below might enable you to understand and use CCE in the EVS classrooms 

as per the need and contexts of children. These are developed on the chapters from the themes Family 

and Friends and Food from Class III NCERT textbook. You may use a similar process for CCE in 

Classes IV and V. The context/milieu of children is crucial to effective transaction of EVS. We have 

taken the first example from a rural area of Manipur (north east). The second one explains the 

teaching learning process in an urban setting (Delhi). Although the assessment practices don’t vary 

with the context, but the examples will also help you to address the issue of adopting/adapting the 

textual material in EVS, go beyond it and plan learning situations for EVS as teaching learning and 

assessment go hand in hand.   
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Example-1 

Theme- Family and Friends 

Subtheme -    Plants 

Class III, Chapter- The Plant Fairy 

 What is expected from children to learn? 

Liklai teaches EVS at the primary level in a government school (Thoubal, Manipur).  Today she 

planned to introduce plants and some physical features of plants to her students. Liklai, identifies that 

the chapter is woven around the following learning points: 

 Plant diversity 

 Size, colour and texture of the trunk   

 Shapes and colours of the leaves 

 Local festivals related to plants/harvest.   

She planned some learning situations that encouraged children to 

 observe the plants diversity in the surroundings. 

 observe the physical features of plants, for example, size, color and texture of the trunk, 

leaves, 

and shapes, colour, texture and aroma of their leaves etc. 

 record their observations. 

 compare and classify the physical features of plants in the surroundings. 

 find out and discuss the uses of plants in surroundings. 

 actively participate in games and fun activities. 

 

 Visualizing and creating learning situation  

While dealing with this lesson, she asked her colleague Memcha, who gave an idea of bringing 

pictures of different plants, leaves and flowers to the classroom and show those to children. However, 

Liklai was not convinced as she believed that the best way to learn about plants was to let children 

have a first-hand experience of the natural world surrounding them. She interacted with children to 

get their ideas about plants. 

Liklai (the teacher):  Where do you see plants? 

Mila: Ma’am, in the park, garden, jungle. 

Thaja: Ma’am I have lot of them in my house as well.  

Guna:  I saw lot of plants on the sides of the road when we went to my mamma’s place last month. 

Liklai: Can you name a few plants? 

Tomba: Waa (Bamboo), Laphu (Banana),,Heinou (Mango tree),,Sanarei (Marigold), Awathabi 

(Papaya), Khamen (Brinjal), Mayeplei (China rose), Nobap (Citrous plant), etc. 

Liklai: Do all plants look same? 

Manja:  No, Ma’am. They are different. Some are tall and some are short. 
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Liklai: Good, what different things do you see in a plant? 

Pinky: Ma’am, we see leaves, fruits.  

Guna: Ma’am , I also see birds and  butterflies. 

Kaiku: Some plants bear flowers also. 

Liklai: What will happen if there are no plants? 

Chaobi: Ma’am, we will not get fruits, banana.  

Bala: We cannot get vegetables also.  

Sam: Ma’am, there will be no bees. 

Liklai: Why do you think so? 

Sam: My father does bee farming and he said that bees suck flower juice and make their bee-hive on 

the plants.  

Pinky: I think, my parents will not be able to sow crops. 

Kaiku: But Ma’am, I saw a desert in T.V.  It had no plants but only sand in it. They were telling it was 

very hot there.  

 

 

 

 

 

 

 

 

 

 

Points to Remember!!! 

The selection of a method of teaching-learning is an important task and depends on the concept, 

context and availability of resources. One of the objectives of EVS is to contextualize the learning 

process. In this case, the example is from a north-eastern region. However, in an urban situation 

where the possibility of taking children to such an area may not be feasible then the activity may be 

planned to a nearby park, garden, school campus etc. 

 

 Organizing Teaching-Learning 

- Planning for the visit 

She asked children to share their experiences of their visit to any nature camp such as garden, park 

etc. Some of the points of discussion were: 

 Has anyone been for a nature walk? 

 Where did you go? 

 When did you go there?  

 Why did you go there?  

Identifying prior experience of children helps the teacher to select the teaching-learning 

method/approaches 

 Informal discussion with children revealed that some of them could name some plants, identify a few 

parts and uses of some plants as well also. They are able to relate these with their surroundings. Sam 

could even relate plants with the daily life. 

 Their prior knowledge or experiences about plants helped Liklai think of a course of action to build 

further on the desired concepts that she intended to take up. 

 To make their understanding deeper, she thought of providing children a hands-on experience, as the 

topic was about plants which were available in plenty in their surroundings. 

 She decided to take up this lesson by a nature walk to a nearby area rich in natural plant diversity. 
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She allowed children to freely express themselves so that she gets to know about their experiences 

related to such places. She said that next day they would all go for a nature walk and all children were 

excited. Now Liklai planned what to do next and she decided to divide the class into five groups. Each 

group comprised of six children and she shared with children about their scheduled visit. 

(Liklai decided for one-day visit within the school hours.However, depending on the availability of 

time, weather conditions or other constraints you may plan the activities distributed over a period of 

2-3 days.) 

She asked all children to  

- Carry a notebook, a pencil, crayons, thread.  

- Carry water bottle and some food to eat. 

 

 Outdoor Classroom Activities 

- Going for the visit 
She took children by walking and on the way she drew their attention towards the plants and animals 

in the surroundings.  

Liklai: Do all plants have same size? 

Children: No, Ma’am. Some are tall, some are short. 

Liklai:  Which colours do you see in plants? 

Memcha: Ma’m the leaves are green but the stick is brown (pointing towards the trunk) 

Liklai: This is not stick. It is called the trunk of this plant. But is it thick or thin?  

Sam: Ma’m it is thick? 

Liklai: Why do you think so? 

Sam: Ma’am, I will be unable to hold it even with both of my arms.  

Liklai: Do you all agree with Sam? 

Children: Yes ma’m. 

Chaobi: Ma’m , I can see red, yellow and purple colours in the leaves as well. 

Liklai: Yes. Do all leaves have same shape? 

Sajanjoba: Ma’am, some are same and some are different. 

Children discussed about the sizes of different plants, their names and different parts, etc. After 

reaching the desired place, she assigned the tasks to all working in groups.  

 Each child in the group was to observe different plants around them and collect the information 

for which she distributed worksheets containing the observation tables to observe and record 

the information.  

 She asked each child from every group to observe at least two plants and if they wished they 

could observe even more.  

 She asked them to be careful and not pluck the flowers or leaves of any plant but use the fallen 

ones for the activity. 
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Activity Sheet (Activity-1) 

 

1. Trunk of the plants observed 

Name of the plant*  Trunk Colour of the trunk 

Thick Thin 

1.  Waa (Bamboo)  √ Light Green  

2.     

*Children were naming the plants in their local language. They may be allowed to do so. 

 

Assessment during teaching- learning —teacher’s observations for timely feedback* 

 Liklai was moving around and observing each one of them. 

 She found that some children were not able to name the plants. She asked the group members to 

help the otehers if some of them knew the names. 

 She also helped children to name different plants. She observed that Memcha, Sanjoba and many 

other children were mentioning the plant as thick and thin just by observing them. She found 

Bala and Sam were using their hands and arms whereas only Thaja and Chaobi were using 

thread for it. 

 She asked Bala, Sam, Thaja and Chaobi to show their methods to others and asked the group 

which seemed a better way to them and why. 

*These observations (exemplar) are not meant for reporting but help to improve child’s learning. 

 

Activity Sheet (Activity-2) 
 

For Activity 2, she asked them to record their observations through tick marks in the table.   

 

Surface of the trunk of the plants. 

Name of the plant Surface of the trunk 

Rough Smooth 

1. Heikru (Amla) - √ 

2. Koubila √ - 

 

 

Assessment during teaching-learning and timely feedback (scaffolding* and peer learning*) 

Liklai observed that in three groups some children could not comprehend the word surface and other 

children were helping them whereas in the other two groups she interacted and explained it. 

She explained that we can feel smooth or rough surface when we run our fingers or hand on 

something. Later, she found children gave many examples of smooth and rough, used in their daily 

life.  

*Supporting children to improve their learning. 

Care needs to be taken that the answers given by children need not be labeled as right or wrong, as 

reflection on a wrong answer allows you to understand the process behind arriving at it. Therefore 

asking children questions such as why and how they arrived at a so called ‘wrong answer’ will help 

children critically analyze their work and thus enabling them improve their learning 
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Activity Sheet (Activity-3) 
 

She told the children that they will now explore, “which trunks feel soft on touching and which feel 

hard.” She explained that hard or soft is a quality we feel when we press lightly on something. If we 

are able to press it a little, we call it soft, like the skin of our palms. But if it is not pressed at all, we 

call it hard, like our teeth, nails.  

Surface of the trunk 

Name of the Plant Surface of the trunk 

Soft Hard 

1. Heikru (Amla)   

2. Koubila   

 

Teacher’s observation and timely feedback  

 

 Sanajaoba could not distinguish between smooth and soft. Then Liklai helped him by 

letting him touch a trunk of Uningthou (timber) which was smooth but not soft and 

trunk of Khamen (Brinjal) which were soft but rough.  

 

Activity Sheet (Activity-4) 
She asked children how to print the design of the trunk on a paper.  

Binita replied “I take the design of coin on the paper by rubbing with crayon.” Mukta said tree design 

could also be printed on a paper in the same way. Liklai said, “Ok, let’s try it out” and provided a 

paper to take impressions of the trunk. 

              Plant 1 

 

 

 

 

                                                                                                                                    

 

 

 

 

 

 

 

 

 

 

                     Prints (rubbings) of trunk 

                    Activity Sheet (Activity-5) 

Teacher’s observations (observations for 

improving children’s learning) 

Assessment-during teaching-learning: 

Timely feedback 

 Liklai while observing the children 

encouraging them and helping them whenever 

required.  

 She observed that some children were unable 

to take the impressions as they were not 

holding the paper properly against the tree and 

some were not rubbing the crayon effectively. 

 She observed that both Chaobi and Kaiku 

rubbed the crayon but could not get the 

impression as they were taking the impression 

of a Waa (Bamboo) tree which had a very 

smooth surface and Tomba chose grass and 

was unable to take its print. She asked Binita 

to demonstrate how to take prints of tree’s 

trunk on the paper to all children. 
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In the next activity Liklai asked children to observe different kind of leaves. She explained that leaves 

could differ according to colour, shape, smell, surface, and even according to many other things like 

thickness, edges, etc., but we would note a few things in our table.  

Observation of leaves of the plants* 

Name of 

the plant 

Colour of 

the leaves 

Shape of the leaves (round/oval/ 

long/triangular, etc.) 

 

Do they have 

any aroma? 

Yes/No 

Surface of the 

leaf  

Rough Smoo

th 

1.Yendem 

 

2. 

Green 

 

 

Oval 

 

Drawing of the 

shape of leaf 

No 

 

 

No 

 

 

Yes 

 

 

*The impressions of leaves that are fallen may also be taken by children. 

 

Assessment during teaching-learning for timely feedback 

 

Tomba mentioned the shape of Yendem leaf as ‘round’. Liklai accepted his response as that was the 

way he perceived the shape of this leaf.  

Later, she showed round and oval leaves to the group and discuss the shapes. Later everybody was 

distinguishing oval and round leaves of other plants.   

She found that some children were observing and discussing other parts of plants, i.e., fruit, 

flower,etc. If required such children may be encouraged and provided more inputs. 

  

Name of the plant  Any other thing / object seen on plants 

  

Later, when everyone finished taking the observations and recording those in the tables, Liklai 

collected their worksheets group wise.  

She played a local game (AmaAniKatika) with children. Children of one group drew 

a big circle and firstly, Thaja started counting as 

AmaAniKatikaThambalManaKakitaChahum Nahum Pet. The person placed with the 

last word ‘Pet’ qualified for the game. All children selected by this process stand 

inside the circle only Mila was left and she stood outside the circle.  She announced ‘a 

green trunk’ and all children in circle ran to touch the green trunk and tried coming 

back into the circle after touching it.  Sam was caught by Mila before he could reach 

inside the circle. Now he had to stand in Mila’s place and he asked everyone to touch 

a flower and the game continued.  

Then after having lunch all of them started their journey back to their school. They 

sang local songs of ChvangKut (a harvest festival of Manipur). Some children even 

recited local songs in Meiteilon, Kukilon (local language). Everyone had fun while 

back to school.  

Liklai observed each one of them and ensured their participation in these activities. 

She recorded her observations in her diary the same day (strength of children). 
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 Follow-up Classroom Activities 

-  After the visit 

Next day, all of them reached the classroom and Liklai had a discussion with the groups on the visit of 

the previous day.  All children were given an opportunity to participate and some points of discussion 

were.  

Discussion with each group  

 Which plants were observed? 

 How many plants had a thick trunk? 

 How many plants had a thin trunk? 

 How many plants had rough and smooth bark? 

 What were the shapes and surface of their leaves? 

 How did you do rubbings of trunk? 

 What did you observe besides trunk and leaves? 

Liklai encouraged each child of the group to participate in the discussion.  

 

Sharing of Group Report (Orally): Sample report of Group I 

 Amu told that she observed Kaphadi (Pomegranate) and Heinou (Mango) plants. Kaphadi had red 

flowers. Some flowers were lying on the ground. Its plant was not very big and its leaves had 

smell like Kaphadi. Heinou plant also had fruits. I like Heinou and found a fallen unripe Heinou 

and I ate it with my group. 

 Chaobi of the same group observed Heikru (Amla) and Timber plants. Amla plant had green 

leaves and they were thin and narrow and. Its plant was not tall like timber tree. She showed 

rubbings of timber tree and it was plain as timber tree had smooth trunk. 

 Other members of the group also shared their 

observations. Liklai appreciated various shapes drawn by 

children.  

 She noted observations made by some children from 

Group I. For example, in response to the other things 

seen around. 

 Sanahal’s observations included, some butterflies, some 

sparrows and ants around plants. 

 Memmi mentioned broken pieces of bangles, some 

stones and half eaten piece of bread in addition to 

sparrows, ants and butterflies.  

 Sam only mentioned some discarded polythene and 

stones.  

 There were some who did not mention anything against 

this column. Liklai appreciated those children for their 

minute observations. She encouraged other children also. 

 The other three groups also presented their reports. During the sharing of report all children got 

the opportunity to listen to the observations, reflect on them and came to know about a number of 

plants through sharing of the experiences. This process extended their learning by knowing more 

about different plants.  

 

 

Points to remember 

 

The idea is not to assess the 

accuracy of observations vis-a-

vis the planning of the teacher 

which happens most of the time 

in real classroom situations. 

Suppressing such responses not 

only lowers the self-esteem of 

children but causes 

impediments to his/her future 

learning as well. 
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Recordings made in the teacher’s diary (during teaching-learning)* 

 The observations of children during the field visit showed that two Groups (I and III) had chosen only tall 

plants whereas in Group II children even selected some small plants. It was interesting to see that Ahima 

included the observations about grass as a plant. She mentioned the leaves as green and said there was no 

trunk.   

 Almost all children had an idea about thick and thin trunk. Many could do that only through observation. In 

Group II, some children were putting their arms around the plants whereas I saw Chaobi and Thaja were 

very systematic in taking the observations in the Group IV. They used a thread to check whether the trunk 

was thick/thin. On being asked they said that they could observe the thickness but using a thread they would 

also compare two plants. (Liklai attached the two pieces of thread of the two plants with their worksheets.) 

  Only Mila and Guna could distinguish between hard/soft and rough/ smooth.  

 Ahima could not run because of the problem in her knee and I found that in her group Manja took the 

initiative to change the rules of the game and instead of running all children of the group were now pointing 

towards the object that they identified.  

 From the children’s responses to other observations, I found some students had left the column blank. Some 

had tried to observe and record one or two things. Memmi seems to be a very keen observer and Sam and 

other children need to be given more opportunities for such experiences.  

 She recorded specific information related to some children in her diary under their name and class related 

information for her own record. 

*No formal reporting required  

 

She observed that majority of the children could not distinguish between smooth/ rough and hard/soft. 

So she reflected that they must have some mental image of rough and smooth to be able to compare. 

She said if you find a surface more like this metal pencil box, then you can call it smooth, if you find 

it more like the surface of a pineapple or a groundnut peel they are rough. She showed many objects 

and asked them to feel hard-soft, smooth-rough but from outside, you can call it rough. Similarly for 

soft she asked them to compare with the skin of their hands for soft, and with teeth for hard.  

 

Addressing gaps in learning of children* 

Material Touch me and tell where should I be placed 

 

Soft Hard Smooth Rough 

Chalk     

Desk     

Book     

Sponge     

Tiffin     

*You can add more materials to this list.  

Likllai asked children to do this activity in pairs and assess their work as well.  Later, she provided 

answers to the activity on board and asked children to compare their results with that written on board 

with the one that was self assessed.  

Similarly, keeping the appropriateness and the need, opportunities of peer assessment may also be 

provided to children. 

She found still some children were unable to distinguish then she listed some material on the 

blackboard and asked children to classify those into hard/soft and rough/smooth after trying those at 

home. She asked children in their free time to observe and feel the trunk and leaves of plants in their 
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surroundings to experience their texture and she asked them to take the help of their peers in class and 

elders at home.  

Liklai asked children to observe objects in their surroundings that had plants, leaves, and flowers in 

their  designs.  She also asked them to interact with their elders on how plants are useful to us.   

Creating opportunities for self and peer learning (assessment as learning)  

Liklai observed that all children took lot of interest in self assessment. During discussion in the class Liklai 

observed that some children gave many more examples of soft/hard and rough/smooth that were not discussed 

in the class but were related to their daily life. (self learning) 

She found that 2-3 children were motivated and collected information on many more plants in their 

surroundings and shared with the class. When discussed many of them talked about the medicinal uses of 

different plants besides talking about other uses such as furniture, baskets, paper, etc. (self learning)  

Points to remember 

Taking children towards self learning is an important objective of assessment, yet in no way the teachers 

need to be impatient about this. It is a slow process to develop the ability of self assessment and self learning 

(assessment as learning). However, sustained efforts are required and opportunities for it need to be provided 

from time to time. 

The above activities were completed in 7-8 days. Similarly she took up other activities of the 

chapter for identifying patterns of flowers and leaves on different objects in surroundings.  She 

organized plantation of sapling by each group and asked children to name and take care of that.  She 

encouraged children to think of/write some poems/riddles on their favourite plant/flower/fruit and 

next day children presented those in the class. All these activities of lesson 2 took around 10-12 days. 

(However, the time varies depending on the activities, children’s pace of learning and other 

administrative constraints). 

 Assessment after completion of chapter (criteria-based assessment) 

After the completion of a chapter and continuous practice and 

exercises in the class, Liklai planned to carry out assessment of 

children for what they have learnt (assessment of learning) through 

some activities/ exercise in the class, and situations (observation, 

oral expression, make and do, etc.) using the indicators of learning 

of this lesson mentioned above. (You may choose other methods 

such as paper-pencil test, project, survey, visit, etc., and the 

selection of any method will depend on the purpose of assessment 

and other constraints mentioned earlier). Liklai offered children to 

work in groups as well as individually and it took her two days 

(two periods on each day) to assess all children. For example:,  

a) Liklai provided leaves of plants such as coriander, mint, 

carrot and of some other plants that had aroma in a group 

 You have seen that teacher has 

used assessment as a process 

by using various ways such as 

discussion, interaction, asking 

questions, sharing experiences 

to improve children’s learning 

 This data is need not be 

recorded for reporting 

purpose, however, some 

specific observations could be 

recorded, (PSQ, Strengths) 

which helps for reporting. 
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and asked children to guess one by one the name of the plant by smelling it with their eyes 

closed. After that she asked them to compare and classify these into rough and smooth. 

b) She asked each child to observe one plant (her/his choice) around her/his home and later the 

child was supposed to speak five sentences on the plant or its parts such as leaves, flowers, 

fruits, trunk, etc.  

c) She provided some dry leaves to children and asked them to draw/print 5 different leaves 

from that and observe the pattern emerged. She asked them to name any three things where 

they had seen any patterns of leaves.  

Later she collected the worksheets that children had used to draw the leaves/ took prints and classify 

those into rough and smooth. 

Assessment of learning: Recording child’s progress for reporting 

She noted her observations against the name of each child in a logbook, which included a separate page for each 

child. For example, she recorded her observations of two children as given below; 

 Ahima: She is able to identify all leaves from its odour.  She spoke more than five sentences that include 

minute observations related to plants. She could classify all leaves into rough/smooth. She needs more practice 

for taking prints. 

 Chaobi: He is able to identify leaves of different plants with some hints. His observation about the plant was 

clear, however, he needs to build confidence for oral expression. Drawing was very neat. 

However, the frequency /periodicity of assessment of learning may be decided by you/school. In this 

example, we have mentioned doing assessment after completing one chapter but in no way it is 

prescriptive and you are free to carry out assessment after completion of a 2-3 chapters, unit or theme 

or any other criteria decided as per the need.  
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Example-2 

      What is expected from children to learn? 

 I, Swati, teach EVS in KendriyaVidyalaya, Delhi. Last month, I planned to introduce the theme 

‘Food’ to Class III children. I identified three chapters titled Food We Eat, What Is Cooking, The 

Story of Food which were related to this theme in the NCERT textbook of EVS for Class III. 

The theme included the following learning points:  

 Diversity in food. 

 Things that are eaten raw and cooked. 

 Things that are cooked from one item (wheat/rice), utensils used in kitchen, methods of 

cooking, fuels used in cooking.  

 Gender roles in cooking food.  

 Food from plants and animals.  

For the concepts mentioned above, you will find that the learning situations allowed children to 

 Appreciate the different food items that are eaten by people from different regions/cultures. 

 Observe that different dishes could be prepared with one food item. 

 Discuss  and categorise the things that are eaten raw or cooked.  

 Record the observations. 

 To learn about different dishes that are prepared without cooking. 

 Active participation, enjoyment, sharing and working together in the activities. 

 Observe and categorise the utensils used for cooking, eating and for other activities. 

 Observe different processes involved in cooking. 

 Observe different fuels used for cooking. 

 Sensitisation about the gender role and stereotypes in preparation of food at home. 

 Observation and reflection through picture reading and drama. 

 Visualizing and creating learning situation 

There are children from different states in my class and I thought talking about their food will help 

everyone be aware about the diversity in food. I decided to organise a picnic in the school garden 

during lunch.  Priyanka did not bring anything for lunch because her mother was not well and told me 

that her father has given her five rupees to buy something from canteen but canteen was closed that 

day. Ashutosh shared his lunch with her and after five minutes everybody started sharing lunch with 

one another.  

I asked them to guess what they had brought in their tiffin boxes by smelling it with lid on. Children 

sat in a big circle and through interaction and they first made a guess and then opened their box and 

corrected themselves if they were unable to guess correctly.  They made guesses about the food in 

their lunch box, named different food items told about their favourite food items, and so on.   



69 
 

When Neha mentioned ‘SoibumEronba’ (a bamboo vegetable) as a food item others were curious to 

know about it.  She shared that when her father was posted at Imphal, she enjoyed it very much. Some 

children named some dishes of different places that they went to or read/heard about them. Everyone 

had fun. 

  Initiating Teaching- Learning Process 

Activity 1: Dishes made from wheat and rice 

After this mini picnic we came back to our classroom and I asked students to fill up the worksheet 

given on Page 40 of EVS Class III textbook. Some children were writing quietly whereas others were 

discussing. I wrote wheat on the board and asked students to list out the responses that they had 

written in their worksheet one by one. 

Blackboard 

               Chapaati                                   

 Halwa                                                                                                                 

 

                     Blackboard 

                Dosa  

Pulao 

 

 

I asked if anyone could add anything  other than what has already been mentioned on the board. Not 

many responses were there except – chapaati, paraantha, bread. After this I asked few children that 

what they had in their breakfast. I got many responses like daliya, ili, upma, corn flakes. sandwhich, 

chocolate milk, etc., which I listed on the black board and asked them to pick any three things out of 

those enlisted and write the ingredients (things) used to prepare that.  I found that most of the children   

could list only a few items and for some of the dishes only.  

Assessment during teaching-learning process (not to be reported) 
Interaction and guessing food items by children 

 Identifying food item made from wheat. 

 I observed that children were aware of different food items. At times some of them mentioned the 

dishes as specialties of some place/region.  

 I found that many children were curious to know about bamboo dish (its taste, or any other food being 

prepared from bamboo) as most of them thought it was only used in wooden items.  

 It was also interesting to know that Samir mentioned about snakes and ants as food of some Chinese 

people that he learnt from his uncle.  

 It was appreciable to notice the sensitivity in Ashutosh as he came forward to share his food with her. 

However, children did not know much about the different ingredients that are required to prepare any 

dish. 

Wheat 

Dishes made from wheat 

………………..   ………………….   ……………… 

……………….   ………………….   ……………… 

Rice 

Dishes made from rice  

………………..   …………………   ……………… 

……………….   ………………….   ……………… 

 



70 
 

I asked children to observe and interact with their elders to find out about any two dishes of their 

choice and what was used for their preparation. After two days, children shared and  discussed about 

their experiences. 

This would enable me to expose children to various learning situations beyond classroom that enrich 

different processes of learning.  

Activity-2: Preparing dishes without cooking 

To introduce food items eaten raw/cooked/ both raw and cooked and fuel for cooking, I planned 

another activity (preparing dishes without cooking). Firstly, I discussed with children about the dishes 

that they eat.  

I asked how food is cooked at their place.  All children responded ‘gas stove and cylinder is used with 

it’. I gave them a situation—“all of you imagine that gas cylinder is finished and how will food be 

prepared?” Some children promptly said, “we will go to market and buy something to eat.” I said, 

“Ok” and again posed a situation that there are some people of your family who do not like to eat 

market food then what will happen? This time children gave a thought to my questions and gave me 

following responses- 

“Heater par banalenge” (ghVj ij cuk ysxsa) 

“Kerosene stove par banalenge” (LVkso ij cuk ysxsa﴿ 

“Pass wali aunty ke ghar jakar banalenge” (iklokyh vakVh ds ?kj tkdj cuk ysxsa) 

I said : “can you tell me some more things that is used for cooking, other than gas, kerosene, heater?” 

Some ideas came to which I added like microwave, wood chulha, straw chulha, dung cakes. (some 

children had noticed dung cakes stuck on the walls of bastis, while others had not. I asked them to 

notice next time they are close to a place where cattle are kept. ) 

 

I said ‘children, do you wish to prepare dishes in the class?’ Some children asked ‘Ma’m kaise 

pakaanyege?. (dSls idk,xsa) 

Seema said “Kuch aisa banalenge jisme gas ki zarurat na pade” (dqN ,slk idk,xsa ftlesa xSl dh t:jr u 

iMs+﴿ 

 

I stressed on this response, “it means we can also prepare some food items without cooking.” 

I asked children “can you think of the dishes that can be prepared without cooking.?  

Children came up with many responses- sandwich, fruit chaat, salad, lemonade, rasna, lassi, sharbat, 

raita, sprouted-chhole chaat, sprouted-moong chaat. 

I divided my class in 6 groups, 6 children in each group. I made them sit in their groups. I told them 

that they have to choose a food item to be prepared in the groups and gave them five minutes to 

decide in their groups. I went to each group while just observed them discussing about their dishes. In 

the meantime, I had drawn a table on the board. After five minutes, I addressed the whole class and 

each group told me the name of dish they wanted to prepare. 

  

Group   1 Group 2 

 

Group 3 

 

Group 4 

 

Group 5 

 

Group 6 

 

Lomanade Fruit chaat Sprouted-moong 

chaat 

Sprouted-

chhole chaat 

Salad lemonade 
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Students said, “two groups lemonade bana rahe hai” 

I asked, “what should we do now?” 

Some of them said “ Alag alag cheezen banate hain. Class party karenge.”  Group I said that they 

would prepare lassi. (I appreciated the initiative of group 1 and did not force them to change the food 

item). 

After deciding dishes, I asked each group to list out the items they would require to prepare their dish 

and gave them some time to think and decide. When all of them had finished with this I asked each 

group to read out their list of things.  They chose one group member to read out the list and I started 

noting down the things on blackboard below the item mentioned in the table drawn on board.  

Teacher’s observation and on the spot feedback (assessment for learning) 

 

Some of the items were missing or not required mentioned by the group members. I helped them with 

discussion with other children to correct them. 

 

All the group members opted to bring the items and noted down accordingly in their diaries. Next day, 

this activity was organized in the class and children worked in their groups, had fun, shared and 

enjoyed the dishes prepared in the class.   

I asked children to draw and name the utensils used by them to prepare their dishes. Children drew 

different utensils like bowl, spoon, glass, saucer, etc.  

I had enlisted children’s names under each group and noted my observations the same day in my 

diary. 

Teacher’s diary (assessment for learning), specific observations* 

 Seema could think of the food items that can be prepared without cooking.  

 Pal, Sumesh  made their drawings very clearly and even labeled the things used by their group. Naresh took 

interest in drawing but was not very keen to participate during preparation of the lemonade. 

  Nandita and her group members drew a peeler as they used to peel cucumbers to prepare salad.  

 Group III children were very meticulous and they organized their seat work neatly even after work. 

*Not to be reported formally 

Activity-3: Utensils used in the kitchen 

In order to let them know more about different utensils and objects used in a kitchen, I planned to take 

the children to school canteen. I divided the class into groups and provided them sheets and writing 

board. All the children were excited and went inside the canteen and they observed big utensils kept 

there. I could hear the children talking, discussing and asking (canteen people) about different things. 
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Priyanshu-  Mere mama ki shaadi hue thi tab maine itne bade bartan dekhe the. 

Nikhil-   Jab hamare yahan koi mehman aata hai tab meri mummy bade bartan main khana banati 

hai. 

Sagar-   Ma’am maine to pahle baar itne bade bartan dekhe hain. 

( I gave some time to children so that they could freely observe the things in the school canteen) 

Some students noticed big gas stoves and cylinders. 

Meriya- Ma’am yah to bahut bada gas hai. 

Sanjana- Three cylinders bhi hain. 

Me- Yes! What do you think happens on the gas stove? 

Madhur- Gas par khana banate honge? 

Ayushman- Hamare liye samose banate honge? 

 

After 10 minutes I asked all the groups to draw and name different things there they observed and 

name them in their own language. Children drew pictures of different utensils, gas stove, tandoor and 

fridge. They also asked questions from canteen people. Some of the questions were: (these were 

discussed in advance with children, and mostly suggested by them, but I had drawn attention to 

different aspects of canteen people’s lives) 

1. How many times food is cooked? 

2. What all things do you cook? 

3. Who brings material from the market? 

4. How many cylinders are used in a month? 

5. Where do you sleep? 

6. Where have you bought these big utensils from? 

7. Who cooks food for you? 

After this we came back to class and I displayed pictures drawn by students on the class display board 

and also organized a discussion.  

Next day, I used activity sheet from NCERT’s EVS text book from lesson ‘What is cooking?’ (Page 

61-62). Children coloured the sheet and identified different utensils in the picture. They wrote the 

name of utensils. Later, I added their worksheets to their portfolios.  

Assessment during teaching-learning  

 

Some students had drawn only utensils during their observation at the school canteen. Three children (Rajesh, 

Neha and Ravi) also drew a gas stove, tandoor. Mithilesh also drew the fridge which is used to preserve/store 

the food items.  

 

I asked - How were the utensils used in the school canteen? 

Raunak-  Khana banane mein. 

Me- Ok 

Madhur- Hamne to aise bartan bhi dekhe the jisme khana khate hain. 

I drew a table on the board. 
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Name of the utensil Used for cooking Used for eating food Other use 

              Kadai Cooking   

Plate  Eating Serving mithai , biscuits 

Jug   Serving water 

Children named different utensils and I wrote them in the table. Together we classified them under 

different heads. 

 

Activity-4: Gender sensitivity 

 

To sensitize children for the gender disparity and stereotypes in cooking and eating 

practices across different cultures, we planned a play where I divided the class into two 

groups and gave them two situations, one that of a house where role of cooking and 

procuring things are that of the housewife and daughters and another of a restaurant 

managed solely by the male staff. I gave them time for a week to observe the situation 

allotted to their group and divide roles accordingly amongst them. They even framed the 

dialogues for the act. Both girls and boys were there in each group and they put their name 

(other than their own name) and their role on a slip and tagged it in front of their shirt. 

Everyone enjoyed in the class.  

We discussed a lot of things after the play. 

 Who prepares the meal? 

 Is any remuneration provided for it? 

 Why don’t the females employed at restaurants as cooks? 

 Why do women eat after the male members finish? 

 What would happen if everyone eats together at home? 

 Can the roles be shared by the male members for preparing meals? 

 How does one learn by helping in different chores at home? 

Assessment of learning (summative data) after one quarter  

After the teaching-learning process of about three months and completing 5 chapters, I planned to 

evaluate children based on the criteria (indicators for EVS learning). I analyzed that I assessed 

children by using different ways such as paper-pencil test, oral expression, drawing, experiment, 

survey, discussion, etc., providing individual and group activities to assess children’s learning.  I also 

referred to their portfolios, my diary/ log book as well to recollect the progress of each child. 

 

I assessed their performance keeping in view the criteria (indicators) of Class III level collected 

through the evidences using various sources. These assessment data (assessment of learning) I 

regularly assessed, based on criteria which I rated at 4 levels in my record format.  
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Record of one quarter (teacher’s record) of Assessment data 

Name of 

the child 

Observations during one quarter  Qualitative 

remarks/description  obs-1 obs-2 obs-3 obs-4 obs-5 obs-6 

 Oral 

Expres

sion 

Written 

work 

Drawing 

activities 

Project 

work  

Picture-

reading 

tasks  

Creative 

writing   

 

Assessing progress as per the related Indicators 

For comprehensive progress report (evaluating one quarter’s progress), I prepared a profile for each 

child. I decided to report their progress on a four-point scale along with some qualitative description.  
 

Reporting: Sharing progress after one quarter of EVS learning  

Name  of 

the child 

Remarks/description  Level of learning 

Neha  Performing well in different activities. She is a keen observer and 

finishes her task well before the stipulated time. She is meticulous 

and works with interest and concentration. She is able to relate her 

learning beyond school and cites many such examples. She is very 

creative and has a good experimental hand. She is also able to 

articulate her thoughts clearly in writing and drawing.  More practice 

is required for oral expression. Encouraging her to speaking in front 

of a mirror might help her.   

Learning EVS beyond the  

that of Class III (L-4) 

Joy He is very curious and keen observer. He is quite assertive and 

expresses clearly and confidently. He makes an effort to relate the 

classroom learning with his daily life.   At times his remarks and 

observations are very thought provoking. However, he needs to be 

little patient while working in a group and help others when 

required. 

Learning EVS as per 

class III  (L-3) 

Randeep Randeep is able to manage his work and the task allotted with either 

the teacher’s or his friends’ help. He has good experimental hand 

and draws well. He is able to take observations but needs help to 

analyse and conclude. He needs to take up extra efforts to go beyond 

the textbooks and classroom learning. It is appreciable to notice his 

concern for the differently abled as I often observe him taking care 

of Hardeep and even urging others to do the same.  

Learning EVS as per 

Class III with the support 

of teacher, peers and 

elders.         (L-2) 

 

Saina She is very caring and polite. She takes lot of time to comprehend 

the task and needs constant support for its completion as well. She 

needs greater efforts to sustain her interest in any activity. She also 

needs lot of care in health as she keeps absent for a number of days 

due to illness.  

Needs additional support  

to learn EVS (L-1) 

 

 

The other alternative could be 

Let all children only receive stars of varying colours and the information for the last column ( if you 

feel so) may be kept with the yourself/school and if required may be shared with the parents or any 

other stakeholder. The colour coding pattern may be decided as per your choice and it may be 

changed over 2-3 years. However, if you feel appropriate, then red for the children who need greater 

help may be avoided.  

Similarly, she filled the information about the progress of each child and shared that with the 

parents on the PTM day.  

Note:  The format mentioned above is only a suggestive one and a prescriptive criterion/format to 

report the progress of children may be avoided. A decentralized approach may be adopted where the 

flexibility needs to be there and the schools may be provided the autonomy to decide about it. 



75 
 

CCE in ARTS EDUCATION in Primary Classes 

 

Arts Education is an integral component of school education. In the primary classes arts education 

should be integrated with other subjects. The context/ theme for various activities for children should 

be taken from the immediate environment of the child and emphasis should be on free expression of 

child at this stage. Most of the activities should be organised in groups and the resources should be 

shared by children. The child should be understood in her/ his own context and individual expression 

should be recognised by the school rather them make children mindlessly copy whatever is drawn on 

board by teacher.  

Every child should be given an opportunity to take active part in the art making or doing process and 

encouraged to express themselves. Since arts education comprises of visual as well as performing arts 

and crafts, they have a wide scope in the learning process. Teacher should keep in mind the fact that 

every child comes from a different socio-cultural and economic background she/ he will have 

different abilities and the child’s strength and weaknesses may be explored. It will be the 

responsibility of school to provide space and time for arts education and assure that CCE takes place 

in true spirit. The school should also facilitate the resources for appropriate learning atmosphere in 

arts education as in all the other areas of primary education. 

The objectives of learning at this stage are as follows;  

- To make children conscious about the good and beautiful in their immediate environment 

- Based on the above experiences, make children express their ideas and emotions through different 

forms of arts 

- To develop all senses through observation/ experience, exploration and expression 
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CONTINOUS AND COMPREHENSIVE EVALUATION IN ARTS EDUCATION IN 

PRIMARY CLASSESS: A FRAMEWORK  

Techniques Tools/Ways of 

assessment 

Weightages  Periodicity  Reporting 

Activities as per 

the syllabus 

   - in classroom 

   - outside the  

classroom 

   - in groups 

   - individual 

   - assignments 

   - portfolio 

Observations  

- Oral questions 

(interactions and  

interviews)  

- Diary for every 

child 

- display, 

presentation and 

performance 

80% for the 

process and 20% 

for the product 

- Day-to-day  

- Activity to 

activity 

- Overall 

- Every three 

months 

Direct grading  

  (3 point), 

 At an interval  of 

two to three 

months  

or 

As per the school 

calendar/ as  in 

other subjects 

Teacher will report at least thrice in an academic session, the progress of different aspects of the child 

to principal/headmistress, parents and children. The report will be based on the following:  

 Portfolio which will be a collection of day to day activities of the child  

 Displays, presentations and performances taking place from time to time 

 Observations entered in the diary 

 Interview/interaction with each child and narration 

Teacher has to see the progress of the child herself without any competition and comparison and 

paying more attention to free expression and participation of the child. For CCE, the teacher will have 

to make sure that every child is given an equal opportunity to participate in some activity or the other 

throughout the session.  

 The following criteria based indicators can be used by the teacher for qualitative assessment 

of the children in classes I-V. A positive reporting of the child’s progress should be done. 

Criteria* Indicators Description 

Observation 

(Learning to 

observe) 

- Attention to detail 

- Exploration 

- Response 

- Perception 

- Focused/ Engrossed  

- Descriptive/ 

Interpretative 

Rashmi has a good observation and she is focussed. 

She sings well and grasps the rhythm fast. Her 

drawings and colouring have some details.  

(At this stage, exposure is very important, the more 

children see/ explore their observation enhances. 

Their perception and response gets better. With 

increasing observation their communication also 

becomes clearer and they get into the details of 

their subject)   
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Expression 

(Spontaneity 

and free 

expression) 

-     Unique  

-     Experimental 

-     Innovative   

-     Thoughtful 

-     Redesigning 

-     Imitative 

 

Ayan is very creative and expresses himself with 

bold lines and forms. He is also very active in 

movement and singing having a good sense of 

rhythm/ grasping tunes of songs and lyrics. He can 

copy what he observes while acting, but 

imaginative in drawing/ painting. He is also very 

interactive with the teachers and peer group.  

(Children at this stage needs to be encouraged for 

free expression and be innovative and for this they 

may be given opportunity and freedom to play with 

the materials and experiment) 

Interest 

(In 

participating in 

different 

activities) 

- Enjoyment 

- Engagement 

- Involvement 

- Connected 

- Analytical 

- Indifference  

Aditi at times gets indifferent while the teacher 

explains things which are not of her interest.  But 

she has a good involvement when she draws or 

mimes or copies sound and movements as she 

enjoys colouring and plays with materials. (Interest 

in different kinds of activities related to all art 

forms need to be created and the teacher has to be a 

part of all activities, discuss different topics with 

them and encourage tem to ask questions related to 

these subjects. This will enhance their visualization 

and make them indulge in the process of art making 

and doing.)   

Participation 

(Group work) 

-     In group activities Rohan is a shy child and needs attention all the 

time from the teacher. He avoids working in group. 

He is somewhat better when participates in group 

activities of music and dance.  

(Children should be encouraged to work in groups 

and often be given activities such as singing in a 

choir, folk dance, making collage or making three 

dimensional models etc. They need to share the 

materials and co-operate to work) 

 

* The criteria and indicators given above are suggestive, however teachers can add more to this 

appropriate to the activities being conducted. Child may be assessed on each criteria but not all the 

indicators in every activity. 

Children with special needs will be assessed on different indicators within these criteria 

depending upon their special abilities.   
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Example I 

This example of a Class II child shows the art experience through drawing and colouring a subject 

/situation which has a water body (river, lake, sea, pond, aquarium anything which a child has seen), a 

house and other objects and life around it.     

 

In this particular expression the child made a pond, and a house beside it and a typical urban scene with 

birds sitting on an electric wire across the horizon.  

What do we know from this experience?   

.a The child has created her/ his own art work and visual symbols. 

.b It is directly connected to the experience of the child. 

.c It demonstrates how the child has used different perspectives to depict the house, the pond and 

birds on the wire and fish. 

.d It exemplifies the conceptual thinking involved 

.e It shows the artistic skills that the child possesses.  

 

  

Assessment during Teaching-Learning 
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Example II 

 

This is an example of class V children. The class was given a subject related to their EVS curriculum, 

'Save Environment'. Students were shown a 2 minute video clip on , ' what can happen if we do not 

help in saving our environment?' They were motivated to think, imagine and experience the situation 

and draw their expressions on a quarter size sheet.  

Above expression is of the same exercise and ; 

a) shows the understanding of child on this subject, 

b) details given by the child shows interest and involvement of the child.  

c) It also reflects on the mental state of the child on, how original the expression and solution she is 

able to think of.  

d) Covering the concern of different kind of life around.  

e) The work of art also shows the handling of material, line, colour, composition etc. 
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Example III 

A song was taught in class III 

“Ritu Basant Aayo Rey 

Daal Daal Par Koyal Kukey, 

Piyu piyu papihaa bulae rey “ 

This song was first sung by the teacher and an opinion poll was taken whether children liked it. 70% 

approved of the song and a few suggestions poured in like my grandmaa stays in the village and sings 

songs on flowers and bees. While sowing seeds, the farmer sings songs and enjoys even when it is 

raining. The children learnt the Basant song, wrote the song and understood meaning of the words. 

They composed a dance, painted in their drawing books, observed nature outside class and homes and 

the process and extension of knowledge continued.  

She observed that (Assessment during Teaching-Learning) 

 The children recollected all images in their memory of spring and spoke about it. 

 They discussed the season flowers and their colours. 

 They were also definite about the months of spring in our country  

 A poem was also learnt by them from their text books on spring  

 The children were very happy and wanted to sing, dance, recite, paint – joyful learning  

This activity continued for a full week and the teacher utilized this process of learning for assessing 

the children. This is for the teacher’s personal record. 

Ashima - She is very comfortable to work in a group and gives full attention to any task assigned. Her 

talent in both dance movement and painting is praiseworthy. A very social person who interacts with 

all. 

Bernard- He loves working with friends. He is a good singer and is very creative as he was the one to 

suggest the activity of poems in a class and also composed 2-3 lines on his own. A focused child who 

reads and possesses good knowledge  
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Section-III 

Some Essentials for CCE Implementation 

In Section II, you have seen examples of how assessment is being used in various subjects, during the 

teaching-learning process (assessment for learning) as well as after the completion of a lesson/theme 

(assessment of learning). In order to follow this, the teacher needs to follow some necessary steps for 

classroom transaction. This section provides you some guidance on these steps need to be 

implemented in the classroom. This section also provides guidelines on using the assessment data by 

the teachers to provide feedback and report the progress of children based on subject-specific criteria. 

You will find some guidelines for teacher educators and administrators as CCE is a collective activity 

on the part of various stakeholders. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The present section includes the following components: 

1. What are the essential steps for CCE implementation in the classroom?  

2. What roles do Teachers need to play? 

3. What roles do Teacher Educators or BRC/CRC Personnel need to play? 

4. What are the broad guidelines for Administrators? 

 

                                      Process of CCE in classroom             Sharing report 3 times in a year                                           

                                                                                          Sharing progress with  
                                                                                                              parents, children, and other    
                                                                                                              stakeholders                                                                                   
                                                                                                    

                                                          Assessment records for reporting                                                

Assessment for learning 

Teaching-learning                                                                                       Improving Learning process                    

                                                                                                                       Assessment records not for         

 process                                                                 Feedback                      reporting 

                                                                                          

 

 

 

                                                                      

                                                                  Figure 1 

Reporting and sharing progress 

 
Assessing progress based on 

(assessment of learning) 

 
Organizing teaching-learning 

process                                                                                

 

Identifying what children know 

    (Initial learning levels) 

 
Creating learning situations 

 
Identifying Expected Learning 
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1. What are the essential steps for CCE implementation in the classroom? 

Step I: Identifying expected learning 

Before initiating the teaching-learning process, read the lesson/chapter carefully and understand the 

lesson in context of children’s learning needs. Generally teachers think that lessons are developed for 

children. This is not true. Lessons in each textbook need to be dealt with jointly by teachers and 

children by creating learning conditions. Thus, the first step of your teaching-learning plan (as you 

have seen in Figure1) is to identify the expected learning points/objectives of the lesson. Whether 

above learning objectives/points have been realised or not has to be judged by the learning indicators. 

For each subject, broad indicators are provided for reference in Appendix I. These indicators are 

purely suggestive in nature and can be developed as per the context and situation. The indicators help 

you in a number of ways by 

 focusing on and understanding children’s learning as a  continuous process; 

 providing a reference point for parents, children and others to understand the progress of 

every child in a simple way; and  

 providing a framework for monitoring and reporting the progress of the child.  

Step II: Creating learning situations to know existing learning levels of children 

We need to initiate teaching-learning process with the children’s learning experiences related to each 

curricular area. As we have seen in the examples, teacher visualizes and creates the learning situations 

rather than asking direct questions or giving direct information to children. You can create learning 

situations keeping in view the context of the children. While creating learning situations through 

interaction/discussion, etc., you can judge the involvement of children. This data will help you to 

relate new learning with the previous experiences of children and move forward in a spiral manner. 

Step III: Initiating teaching-learning process 

After knowing children’s existing learning levels, you would decide which transactional approache(s) 

is/are appropriate to take up the lesson. For example, while dealing with one of Hindi lesson, you may 

first initiate the group work and later may follow the individual work. Thus, while dealing with one 

lesson, you need to follow various approaches or ways to create learning situation to construct 

knowledge and develop skills. The selection of transactional approaches must be decided by you as 

per children’s need, nature of the subject, and facilities available. Classroom interactions, discussions, 

sharing of experiences, etc., provide opportunities to children not only to construct knowledge but 

also help teachers to assess children’s level of learning. You would realize that a lot can be 

understood from observing, listening to children, discussing informally with them, asking questions, 

reviewing their written work (class work and homework) and other learning materials made by 

children.  Accordingly, you provide inputs/feedback to children regularly to improve their learning. 
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You will find that in the classroom children learn in groups, individually or with the support of 

teacher and peers.    

 Individual learning assessment – Individual learning focuses on individual child while she is 

doing an activity/task independently. This can be worksheet, paper-pencil tests, performing 

activity, picture reading, class work, project 

work, etc. It is to be assessed individually. 

This is done for improving child’s self 

learning (individual learning) during 

teaching-learning process. This is not 

necessary for you to do it every day for 

each child. This assessment could be 

completed in two or three days but timely 

feedback must be given to them as seen in 

the examples. 

 Group learning assessment – Group 

learning focuses on the learning and 

progress of a group of children working on 

a task together. The prime purpose of group 

learning is to initiate interaction, discussion, 

and sharing of experiences in the class and 

use children’s knowledge as a learning 

resource. The assessment of group learning 

must focus on accomplishment of a given 

task. It should not assess each child’s task 

in the group. Group work helps teachers to 

identify the strength of children and also to assess inter-personal qualities, co-operation, 

empathy, taking initiatives, concern for others, etc.  

 Self and peer assessment – During teaching-learning process you will realize that some 

children not only learn the concepts, but have the ability to assess their own work and can also 

assess the work of their peers. These children are a learning resource for teachers for 

facilitating other children’s learning when she/he is engaged with other children. This aspect 

should recorded and reported.  

 Individual assessment in groups – In primary classrooms, generally, teacher makes small 

groups. She assigns activities to each child working in group situation. The purpose of creating 

this learning situation is to provide scope for mutual/peer learning. This is a very useful way to 

engage all children meaningfully by utilizing fast learners for those children who are lagging 

Do you know what scaffolding is? 

 Scaffolding means support of 

teachers/peers/elders to children while 

teaching-learning is going on.  Actually it is a 

bridge which is used to build upon what 

children already know in order to arrive at 

something they do not know.  

 In the process of scaffolding, the teacher/peer 

helps the child to do a task or understand a 

concept that the child is initially unable to do 

independently.  

 The teacher provides assistance on only those 

skills/concepts that are beyond the child’s 

ability to fully understand. Children are 

expected to commit errors, but with teacher’s 

feedback and prompting, they will be able to 

learn.  

 When the child takes responsibility to do it 

independently, the teacher begins the process 

of gradual removal of the scaffolding. 

 This is a very useful way to improve child’s 

level of learning during the teaching-learning 

process.  
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behind. In such groups, assessment of each child’s work will be necessary by you. Peers can 

also assist you in this task. Your overall supervision is necessary their focus is on individual 

learning,, not on group work.  

Step IV: Sources for collecting information/data on child’s learning 

         You must realise that you are the most important source for providing information about children. 

Besides you, there are other persons/sources from which information about children can be collected 

and this would provide you a complete/holistic picture of children’s learning and development. 

 The other sources could be 

- parents        - child’s friends/peers 

    - other teachers         - community members 

 Portfolio is a rich source of child’s performance. It should be used while assessing and 

reporting child’s progress. 

 Child’s homework, project work, other assignment, etc., are generally not taken into account. 

These should also be taken into account while writing child’s profile. 

 Parent-teacher meetings are a very rich source of getting information about different aspects 

of child’s behaviour. 

Step V: Recording of information 

As you have seen in the given examples that the 

information to be recorded is of two kinds:  

 The information/data collected during 

the teaching-learning process is for 

teacher’s own record and is used by the 

teacher to further improve children’s 

learning and provide feedback. The 

focus of this assessment is to improve 

child’s self learning. She compares 

child’s progress with his/her previous 

one. This will be seen in class-work 

copies. 

 The second kind of information is related 

with the data collected after completion of 

theme/chapter/unit. This will be reported by 

the teacher at the end of a quarter, and will 

Portfolio 

Portfolio should not contain only the best work of a child 

but all kinds of work, to show the growth and progress of 

the child over each quarter and in turn the entire school 

year. Such a collection helps the teachers and parents to 

know what the child has accomplished and is a record of 

the actual work done rather than just the ‘test scores’. At 

the end of every term (quarter), the teacher looks at each 

child’s portfolio to assess her/his progress and gives 

specific and useful feedback to parents. The portfolio 

often helps parents to know more about their child, about 

her/his interest areas and personal-social qualities they 

may not have observed at home, and helps them to 

discuss with the teacher the child’s performance and 

progress. (Source: Source Book on Assessment in EVS, 

NCERT) 
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be called assessment of learning (summative assessment) based on the criteria (indicators) 

identified by the teacher. 

Points to remember while recording and reporting: 

 Assess the child’s work after the completion of a specific period.  

 Make a special effort to write qualitative description of a child’s work along with her learning 

level. 

 Keep samples of a child’s work in a portfolio and assess them.  

 Make a conscious effort to note down important observations, incidents, strengths and 

weaknesses of children. 

Prepare a child’s profile based on these evidences. 

Step VI: Reporting process  

You being a teacher must be experiencing that most of the time you are engaged with recording 

information for reporting the progress of children. For this, you are getting prescriptive formats to 

record and report the progress. With this, there is less emphasis on actual teaching-learning process 

and improving children’s learning. If you focus much on teaching-learning and use assessment 

simultaneously for improving children’s learning rather than for just creating data for reporting, 

children would get time for learning.  

 You need to understand that reporting is one of the activities of child’s learning process. After 

completion of a chapter/unit/theme you must assess children keeping in view the broad 

indicators of learning. You must keep this data as record. Schools generally conduct assessment 

(assessment of learning) once in one quarter or on half yearly basis by using paper-pencil tests. 

This is again not a correct way of assessing children’s progress. Variety of ways of assessment 

must be used to assess the progress, which would provide comprehensive picture of child’s 

learning.  

 School reports the child’s progress in the form of ‘grades’ such as ‘A’, ‘B’, ’C’ without giving 

any remarks/descriptions/feedback: the rationale of such grades a parent or an elder can hardly 

understand. This kind of reporting neither communicates to children about their strengths or 

areas of interest nor communicates to parents/elders.  

 While preparing a report the teacher needs to communicate and share the feedback with the 

child and parents. This aspect is important and needs to be done carefully and in a constructive 

and positive manner. It would be better, if we could report assessment data (summative 

assessment) in three quarters and it should be criteria based.  
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How to Assess for Personal-Social Qualities (PSQ)? 

 The purpose of assessment of personal-social qualities under CCE is to indicate how well the 

child is progressing in his/her development of personal-social qualities. Personal-social qualities 

of the child are not to be assessed in terms of their “presence or absence” as it can do more harm 

than good. It is more important to state the extent to which the child displays a particular quality. 

 Assessment of personal-social qualities would require teachers to observe/look for evidence 

related to child’s personal-social quality while she/he is in the class during teaching-learning 

process in different curricular areas. 

 Teacher should make observations throughout the year and report/record once in one quarter 

the key personal-social quality observed in a particular child. 

 While reporting teachers will be required to descriptively state/write only those personal-social 

qualities observed/seen in a child. 

 Direction of development is more important than the status of it. So, focus should be on the 

strengths of the child and undesirable behaviours should not be highlighted especially in the 

view of CCE. 

Exemplar on Reporting of Personal-Social Qualities 

Class II Child  

Initiative Taking:  Aman is eager to participate in classroom activities. He volunteers to clean the 

blackboard or go to other teachers for some work, if required. He was    the first one 

in the class to volunteer for cleaning the play ground in school. He helped in 

gathering leaves, plastic, paper, bottles, etc., for the environment project. 

Emotional Control: Aman has the ability to control his actions and behaviour, for example, he waits 

for his turn patiently during the games or remains in the queue while going to the 

assembly hall. When he lost his pencil box in class, he was composed and waited 

for the teacher.   

How to Report the progress 

i. Report: Mapping the progress of the child, three times in a year 

 Assigning the Levels I, II, III, and IV in the subject areas will indicate the range within 

which the child’s learning and performance lies on these four performance/learning levels.  

  Learning Level I: Even with support the child’s performance has not yet reached the  

                             expected level 

  Learning Level II: Child needs support from elders to reach the expected level  

Learning Level III: Child’s performance as per expected level  
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Learning Level IV: Child’s performance beyond the expected level  

 Using a collection of illustrations of a child’s work will help understand at which level of 

learning she/he is. 

 While writing descriptions focus on different aspects of the child’s personality. You should 

report this based on your observation about the child in one quarter. 

 Provide qualitative statement about what and how the child is learning along with the 

levels. 

 Provide examples of the kind of work that has been done by the child. 

 Highlight the strengths and also those aspects requiring further improvement. 

 

Suggestive format of Progress Report of one quarter is given below: 

Progress Report 

Name of the child ……………………….. Class………..              Quarter*** - I / II/ III              

Subject Broad* 

Indicators 

Learning 

Level** 

Description/ Profile of the child 

Hindi    

 

English    

 

Mathematics    

 

Environmental 

Studies 

   

 

Arts Education    

 
 

*If required broad indicator may be given. 

**Learning Level I: Child’s performance has not reached the expected level 

 Learning Level II: Child needs support from elders to reach the expected level 

 Learning Level III: Child’s performance as per expected level  

 Learning Level IV: Child’s performance beyond the expected level  

***The progress report of each quarter may be developed as suggested above and the compiled report of all the three   

quarters may be kept in the cumulative record of each child. 

ii. Sharing with the child on regular basis  

      Teachers need to provide informal feedback to children on regular basis, when they are doing 

activities or tasks in the classroom. Children working in group/pairs/individually are able to 

improve themselves with this feedback. This kind of feedback monitors and improves child’s 

learning during the teaching-learning processes, and it should not be reported in the report cards.  
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iii. Sharing with parents/elders in monthly meetings 

      Parents are likely to be most interested in knowing how their child is ‘doing’ in school, what 

she/he has learnt, how is their child performing and what is the progress of their child over a 

given period of time. More often than not, teachers feel they have communicated effectively 

through comments made to parents such as – ‘can do better’, ‘good’, ‘poor’, ‘needs to put in more 

effort’. For a parent what do these statements mean? Do such statements provide any clear 

information of what their child can do or has learnt? In order to enrich the feedback being 

communicated, it is suggested that please use a simple and easily understandable language and 

focus on 

 • What the child can do, what are the strengths of a child, e. g., oral communication, level 

of confidence, team-spirit, habit of sharing material/food, etc.   

 • What a child likes or does not like to do. 

 • Qualitative description of activities/work observed by you (samples). Parents always 

like to see what their children do in the school. 

 • What the child has learnt and where did she/he 

face difficulty. This sharing helps teachers 

because parents would take care of those 

aspects.  

 • Aspects such as willingness to cooperate and 

take group responsibility, sensitivity towards 

others, interests, etc. Share this with both the 

child and the parents. 

 • Discussing with parents what the child does at 

home and what they have observed about the 

child.  

      •   Why, inspite of you making consistent efforts, some children do not perform well. Ask 

parents what kind of behaviour the child reflects at home. This will help you identify 

personal problems of a child and then solve jointly. 

2. What roles teachers need to play? 

A. Broad guidelines for teachers 

 

a) Essential elements of Continuous Assessment (assessment for learning) 

 Continuous Assessment must not be used as a separate activity, or an activity distinct from 

learning situations. It is to be built into the learning situation, as an integral part of teaching-

               Points to Remember 

 Assessment done during teaching-

learning process is not for reporting 

purpose in the progress card 

 You may note down children’s 

progress in your logbook/diary if 

required. 

 There is no need to follow prescriptive 

formats for recording of this 

assessment. 

 This recording would help you to 

provide feedback and know the 

strength of children. 
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learning process. Here, assessment is as much of teaching by the teacher, as of learning by 

the learner. 

 When you use assessment as an in-built part of teaching-learning process, it improves 

learning of children. As you have seen in the examples, various ways of assessment such as 

asking questions, creating situations for discussion, peer interactions and sharing, written 

work or oral activities, etc., can be used by the teacher during teaching-learning process. 

This assessment provides opportunities for teachers to get information/data about children’s 

own progress of learning.  

 Continuous Assessment is not to be used for making judgement about the child’s progress. 

The purpose of this assessment is to assess child’s progress with reference to her previous 

performance and to highlight her strengths and also to identify learning gaps.  

 This assessment would help you to provide timely feedback as well as to improve the 

teaching-learning methodology according to the need of the children.   

 Continuous Assessment requires that the teacher and children work collectively for better 

learning. It means that if appropriate conditions are created, children have a natural 

inclination and capacity to learn, and can show constant growth. If a child/class does not 

respond adequately to a teaching-learning situation, the teacher needs to change her 

techniques instead of putting the blame on children for non-performance. 

 Continuous Assessment can work only in a non-threatening situation where children are not 

fearful of constant judgements. Free from fear, learners can report their own progress, express 

their doubts and problems, ask questions to give the teacher evidence of their learning or not-

learning. They can, to an extent, assess their own learning as well as each other’s learning, 

and even help each other learn better. 

 Classroom teaching-learning must encourage and provide opportunities and space to children 

to monitor their own learning so that they are enabled to critically assess/reflect on and 

analyze their own work. You must understand that this kind of learning will take time and you 

need to be patient. This will develop gradually over a period of time and this is the ultimate 

goal of child’s learning. 

b) Essential elements of Comprehensive Assessment (assessment of learning) 

 

 To know what children have learnt, after the completion of a chapter/unit/theme, you need to 

collect evidence by using various methods/techniques of assessment. This should not be based 

only on paper-pencil tests as most of the time you must be doing it. It needs to include various 

ways of learning such as performance-based activities, oral tests, group work, etc., as seen in 

the examples. 

 Assessment of learning should not be conducted by the teacher daily/weekly or in a pre-fixed 

time. However, this assessment should be conducted when teacher wants to know the 
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progress of children in the context of identified criteria/objectives after the completion of a 

related chapter or unit or theme in the textbook.  

 In one quarter, you would have collected such data of 3 to 5 chapters/themes/units in the form 

of paper-pencil tests, projects, group work, oral work, etc., maintained in the portfolios of 

children. This data is useful for reporting purpose in each quarter. 

 Summative assessment (assessment of learning) should not be based on 

knowledge/information-based questions/activities. Otherwise their purpose remains only to 

make children memorize more of information, only to forget it later. Instead, they should look 

for broader understanding and provoking mental processes allowing open-ended answers. 

Also, the children should be given questions that allow them to show their own understanding 

or come up with their own point of view. 

c) Essential elements of evaluating child’s progress  

 The important point is that here the child’s learning is judged against some kind of standard 

set earlier by the syllabus or expected level for that stage or period of learning. Here now a 

value is assigned to the child’s achievement and reported to the child, parents, or the school, 

usually in the form of a report card. Traditionally, under the name of this kind of evaluation 

tests and exams have been used. The spirit of CCE requires that some important changes need 

to be brought in the way this evaluation is done.  

 It is suggested that evaluation of child’s progress may be done two or three times in a year 

(every four/six months). However, the final decision regarding this must be made by the 

school. However, very frequent evaluations should be necessarily discouraged, as the 

continuous assessment should take care of judging and improving gaps in the child’s learning 

throughout. 

 Instead of marks, grades/levels should be assigned. Marks often make faulty judgements and 

comparisons. Often a child receiving 70 marks and one receiving 77 marks may not have 

much difference in their levels of understanding but would be ranked very differently.  

 In the report card, mere assigning child’s level of learning would not communicate about 

child’s strengths or interest areas. These levels should speak different aspects of child’s 

behavior by providing qualitative statements/descriptions.  

 

3. What roles do Teacher Educators or BRC/CRC Personnel need to play? 
 

Teacher educators have a crucial role to play in the professional development of teachers. While 

implementing CCE, some points need to be considered by teacher educators and BRC/CRC personnel 

who would orient teachers and monitor the teaching-learning process in the classrooms regularly. 

Professional development of teachers and teacher educators needs to be considered as a continuous 

and inbuilt part of teacher preparation programmes. This would help teachers to become reflective 
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practitioners and agents of change with a view to improve learning process among children. While 

organizing in-service training programmes for teachers, the following points need to be addressed: 

 Trainings are not to be organized in a ‘top-down’ manner, by telling teachers (do-know) to 

implement methods or strategies for CCE as suggested by the trainers. Teachers need to be 

provided (‘do-how’) by taking examples so that they would get opportunities to discuss, 

reflect on and share their problems.   

 Training programmes must adopt a strategy wherein teachers get the chance for peer 

discussion and sharing of school practices related to CCE. This process would facilitate 

mutual and participatory learning.  

 For implementing CCE in any curricular area, the understanding about nature, status and 

approach of respective subject (as suggested in NCF-2005) is very crucial. Without 

developing understanding on those aspects, training would not serve the purpose.  

 In different States and Union Territories, the respective Departments of (School) Education 

have developed their own various kinds of formats for recording and reporting the progress of 

the children under CCE. Teacher’s experiences have shown that these formats are not helping 

in this process, rather taking away their teaching-learning time. Therefore, use of such 

formats need to be discouraged. 

 Material developed on CCE should be shared and discussed with them and given to the 

teachers. Their orientation on different aspects of CCE is necessary.  

 Teachers are working in various situations, such as large-size classrooms, school located in 

hard-to-reach terrain, multigrade classrooms, etc. One kind of recording and reporting format 

would not serve the purpose. ‘What to record’, ‘why to record’, ‘how to record’ information 

in prescriptive formats would not serve the purpose. 

 It is also suggested that the assessment procedures for children with special needs may 

include more objective items, short quizzes, provision of extra time, special aids, simplifying 

and making the child to comprehend instructions, alternative measures like audio-recording of 

answers, taking help of experts in respective disabilities and of parents while assessing them. 

 Whenever we initiate teaching-learning process in the classroom, we need to relate it with the 

children’s previous learning experiences in that specific curricular area. Further, the teacher 

must observe that many of the learners, especially those belonging to linguistic minority 

groups, may find difficulty in responding, mostly on account of shift from home language to 

school language.                                                      

4. What are the broad guidelines for Administrators? 

CCE believes that teaching-learning is a continuous process that depends on dynamic interactions 

between the child, her peers and the teacher. The teacher is the person who spends maximum time 

with children in the classroom. Therefore, the teacher is the best person to judge children’s learning 
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needs, levels and progress. If any record is to be maintained in formative assessment, it should be 

mainly to inform the teacher, and the choice as to what records she wants to keep, must be hers. 

Recording of each and every classroom activity is burdensome, impractical and does not help 

teaching-learning. Only over prolonged periods of many months, records of some of children’s 

regular work (like written work, charts, graphs, models, projects, portfolio, reports, drawings, etc.) 

can be shared with others like parents, if needed. Here the school can have a policy as to what the 

teacher needs to report. But she should not be forced to record and report continuously, for all her 

classes or activities. 

This would require that education officials, superiors and inspectors respect the teacher’s autonomy, 

making her feel responsible and worthy of taking charge of children’s learning. CCE can only work in 

non-threatening situations, for both the teacher and the children, where the charge of teaching-

learning is given to them. Here administrators can encourage teachers to concentrate more on 

assessing the process and interaction in her classroom, rather than the product outcome (assessment 

of learning). They can give her feedback on the processes that go on in her class, for which we have 

provided some examples.  

1. Administrators need to know that their role is very crucial in child’s learning in the school. 

Regular interactions with teachers can solve many problems. 

2. Flexibility in the time table is necessary. This would help teachers to try out their ideas in 

school which they have learnt in training programmes. This should be done within the total 

school time. 

3. Teachers should be encouraged to use locally available resources, opportunities of learning 

from outside the classrooms, which sometimes are not encouraged by the head teachers.  

4. Training programmes attended by the teachers, need to be shared with head teachers and other 

educational personnel (BRC-personnel). This process would help them update their 

knowledge and also make them understand the rationale of changes (pedagogical shifts) made 

in respective subjects.  

5. Autonomy needs to be given to teachers to use the syllabi as per the need of the children. For 

example, in most of the schools teachers have to take chapters in a sequence suggested by 

schools. Flexibility needs to be given to teachers. 

6. Organization of training programmes for planners and administrators on CCE is necessary. 

This would help to develop harmony in ideas between practitioners and administrators. This 

would also help them to understand the total process of learning and assessment and their role 

in this endeavour. 

7. Administrator’s role should not be that of a supervisor or reporting officer. He/she should 

create conditions for learning in the school and play a role of a facilitator or a guide. 

8. Opportunities should be given to the head teachers and teachers to participate in 

seminars/conferences on Assessment and Evaluation. 

9. Pro forma for evaluation should be developed at the school level and it should be simple. 

The entire process of CCE demands sharing of responsibility on the part of administrators, parents, 

teachers and children. 
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Annexure I 

a) Indicators of learning-stage I (Cass I & II) 

I. Comprehension 

1. Listening  

 Can understand greetings and polite forms of expressions. 

 Can follow simple questions, and directions 

 Can follow simple stories, etc. that are narrated. 

 Can recognise the different sounds of English 

 Can enjoy the rhyme and rhythm of the poem/ songs 

2. Reading  

 Can recognise small and capital letters. 

 Can read simple words with the help of pictures. 

 Can read simple poems and stories with the help of pictures. 

 Can locate information in a given text.  

 Can draw conclusions on the simple stories, etc.  

II. Articulation/ Expression  

3. Speaking  

 Can talk about themselves and their likes and dislikes. 

 Can talk about family and friends, and immediate environment.  

 Can use greetings and polite forms of requests.  

 Can narrate simple stories, experiences.  

 Can recite poems. 

 Can recognise and pronounce most of the sounds in English. 

4. Writing  

 Can join letters. 

 Can write simple words of day-to-day use. 

 Can use simple words in her/his own sentences. 

 Can use full stop and capital letters.  

b) Indicators of learning- stage II (Cass III & IV) 

I. Comprehension 

1. Listening  

 Can recognise or identify main words and phrases. 

 Can follow simple requests, questions and announcements. 

 Can understand or identify the main ideas and important details in the stories narrated orally 

in the class/in peer conversation/in teacher-child interactions. 

 Can write sentences and passages dictated by the teacher. 

 Can draw conclusions and make prediction. 

 

2. Reading  
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 Can read simple words and descriptions with the help of pictures. 

 Can read stories, poems and folktales. 

 Can grasp ideas and draw conclusions from text materials such as posters, hoardings, poems, 

stories, folktales etc.  

 Can identify relationships and infer ideas in a given text. 

 Can draw conclusions and make predictions. 

 Can use the dictionary and encyclopedia. 

II. Articulation/ Expression  

3. Speaking  

 Can talk about themselves, their friends, family, and their immediate environment. 

 Can tell stories and narrate their experiences. 

 Can recite poems with suitable expressions. 

 Can retell main events and recall main ideas in the stories. 

 Make requests; give suggestion and use greetings.  

 Can participate in dialogue, role-plays, etc. 

 Can answer and ask simple questions. 

 Can produce an oral text in a logical sequence.  

 Can participate in pair work and group discussion.  

 Can talk about personal opinion and support it with example or details. 

4. Writing  

 Can copy words and sentences from the blackboard. 

 Can spell common words correctly. 

 Can use capital letters, punctuations marks such as full stop, comma, question mark, and 

apostrophe correctly. 

 Can take dictation of simple words and sentences. 

 Can write simple descriptions of self, people and things around, and write short messages.  

 Can organise ideas and information in logical sequences. 

 Can write letters, reports, descriptions; prepare posters, notices; write messages; and take 

notes.  

c) Creativity 

In a language classroom, a student should get ample space to develop her imagination and 

creativity. Classroom ethos and teacher-student relationship build confidence in the latter to use 

her creativity in text transaction and activities with confidence. 

d) Sensitivity 

Language classrooms can be an excellent reference point for familiarizing students with our rich 

culture, heritage and aspects of our contemporary life. Language classroom and texts have a lot of 

scope to make students sensitive towards surroundings, people and the nation. 
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Environmental Studies Class III 
 

S.N. Indicators Profile of a Child at the end of Class III 

 

 

1. 

 

Observation and Reporting - 

Reporting, Narrating and 

Drawing; Picture Reading, 

Making Pictures, Tables and 

Maps 

 

A Child can observe fine details. For example, she can 

identify and list common plants and animals of her 

immediate environment (around home and school).  She can 

report certain observable features of these animals (such as 

their colour, beaks, feathers, claws) and plants (such as 

shape, size, colour, texture of leaves, shape, colour of 

flowers). Given an opportunity, she draws leaves and floral 

patterns she has seen on several objects at house/school. If 

she is allowed to write freely in her own language, without 

being corrected for grammar or spellings, she can begin to 

write a short report – say, on a visit to a garden, organized 

by her school. 

 

 

2. 

 

Discussion – Listening, 

Talking, Expressing Opinion, 

Finding out from Other 

People. 

 

 

If properly encouraged in class to do so, she can orally share 

her experiences of a particular place she has seen 

(mela/Railway station).  For instance, in a discussion on a 

topic ‘Water In Our Life’, she can participate in the group 

discussion and narrate her own experiences of where she 

has seen people wasting water, as in the washing of 

scooters, cars or bathing animals.  If given an opportunity, 

she can suggest concrete ways about how can we stop 

wastage of water at home/in school.  She will express her 

opinion about her likes and dislikes for different food items 

eaten in raw/cooked/fried form.  When asked to find out from 

her elders/grandparents about the kind of food items cooked 

when they were young, she communicates the information 

gathered in the class with clarity.  

 

It is important to note that all children must routinely be given 

such opportunities in class to engage fearlessly in 

discussion, and that their own observations and experiences 

need to be elicited. 
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3. Expression – Drawing, Body 

Movement, Creative Writing, 

Sculpting, etc. 

A Class III child can express - through free drawing, creative 

writing, gestures or movements –descriptions about a 

familiar scene or a situation from a story.  For example in a 

creative writing exercise on – “If I could fly like a bird”, she 

can describe her own ideas creatively (where would I like to 

go? what would I be able do that is different). If given an 

opportunity, a child can begin to write her own simple 

stories/poems. 

 

 

S.N. Indicators Profile of a Child at the end of Class III 

 

 

4. 

 

Explanation – Reasoning 

Making Logical Connection 

 

For instance, she can explain the relationships of various 

family members with herself.  She will try to give her own 

reasons and explanations about the diversity in the families 

of her classmates. If made to do in class with some help she 

can draw a family tree of her family and make logical 

connections between members and their relationships with 

her. 

 

 

 

5. 

 

Classification – 

Categorizing, Grouping, 

Contrasting And Comparing 

 

In activities organized in the class and outside, she can 

make categories and classify various concrete objects- such 

as, for food items on the basis of her family experiences – 

she can list food items taken raw/cooked/or in both raw and 

cooked form.  For food items taken in cooked form, she can 

find similarities and differences in different ways of cooking 

for food items used at her home - like frying, roasting, 

steaming.  If given adequate practice, she can classify 

animals she has seen on the basis of their observable 

features, such as colour, shape of the beaks and claws, 

colour of feathers, tail, neck movement.  She can also find 

differences and similarities in these animals. 

 

 

6. 

 

Questioning – Expressing 

Curiosity, Critical Thinking, 

 

In a project on animals, a child can express her curiousity by 

asking and framing questions about her observations at 
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Developing Good Questions home/in her immediate environment, such as - From where 

do the plants around her home get water? Where do lizards 

go in winter?  Why do birds fly? If given an opportunity a 

child can make good questions about what she needs to 

enquire, e.g., why do we not eat all vegetables through out 

the year?  Why does my four month old sister only drink 

milk?  If encouraged through adequate group exercises, 

children can develop their own simple questionnaire for a 

field visit or survey (e.g., to post office or a survey of 

vegetable sellers). 

 

 

7. 

 

Analysis – Predicting, 

Making Hypotheses and 

Inferences 

 

A child can predict and list reasons on her own in simple 

language – why and in what way were utensils in her grand 

parents’ time different from those in her house?  Why do 

some old people find it difficult to eat hard things?  What 

would happen if all the animals should start walking on land? 

In a familiar context, she can make simple inferences 

between say the shapes of vessels and the water stored 

in them.  

 

S.N. Indicators Profile of a Child at the end of Class III 

 

 

8. 

 

Experimentation – 

Improvisation, Making 

Things and Doing 

Experiments 

 

Given opportunities to do so, she can independently make 

simple objects with clay, and simple paper folding through 

pictorial instructions.  A child can make her own designs by 

thumb printing/paper cutting.  If given adequate practice in 

class, she can do simple experiments independently, e.g., 

measuring how many spoons fill a bowl, how many bowls fill 

a mug?  She can make/improvise with local materials – e.g. 

a toy-train from empty matchboxes, simple jigsaw puzzle 

using cardboard, etc. 

 

 

9.  

 

Concern for Justice and 

Equality – Sensitivity 

Towards the Disadvantaged 

and Differently Abled. 

 

If given such opportunities - through reading of suitable 

narratives, participation in critical discussion, performing 

picture reading tasks, a child can express her concern for 

equality and for justice for the disadvantaged, using her own 

judgment.  She will be sensitive towards the needs of 

differently-abled children, and can learn to express in 
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different ways. For example she could make a ramp for 

people on a wheelchair, write a poem for her classmate who 

cannot see, or even make drawings expressing concerns 

that she might not yet be able to articulate. 

 

 

10. 

 

Cooperation – Taking 

Responsibility and Initiative, 

Sharing and Working 

Together. 

 

When given such opportunities, a child of Class III can take 

initiative in group work in the class, e.g., to wait for her turn, 

to take responsibility to lead her group for certain expected 

tasks, to learn to share her things with classmates, to 

negotiate disagreements, etc.  She can show cooperation in 

games or other collective tasks undertaken in the school.   

 

 

Note: 

 Assessment of learning across different indicators in EVS cannot be combined to give one 
‘overall’ grade in EVS.  Each indicator must be separately graded. 

 There will be different processes at different levels of development in each child, so a child 
must not be labelled or put into one slot for all the indicators. For instance one child may 
have her understanding and observation well developed with respect to her age, may 
perform adequately for classification, while in expression she may require greater motivation 
to do better through proper feedback, and need a lot of support on the indicators for 
prediction and cooperation. The three levels of performance given in the Source Book on 
Assessment of Children’s Learning are: 

Level  1 – Child needs a lot of support from adults/peers for developing these 
processes 

Level  2 – The child performs adequately but can be motivated to do better with proper 
feedback 

Level  3 – The child’s understanding or skill is well developed with respect to her age. 
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Mathematics – Class III 

 

S.N.  Indicators Profile of a Child 

 

1. 

I. Number  

Meaningfully reads and writes 

numerals for numbers upto 1000 

(three digit numbers) 

 

The child can collect or count the given number of 

objects like pebbles, seeds, leaves, plants, children at 

school, etc. in her immediate environment and write 

the same in figures.  She can also read any given 

number of three digits.  She compares two 

collections of objects available in the surrounding. 

2. 

 

 

 

 

Solves addition and subtraction 

problems in different situations 

presented through pictures and 

stories (sum not exceeding three 

digit numbers) 

A child can add two given collections of objects.  She 

can add any two numbers like number of boys of two 

classes, passengers in two buses or compartments of 

trains, fruits given in two baskets. Similarly a child 

can subtract the two numbers presented through 

pictures and stories.  She also compares two 

collections of objects available in the home or school 

by subtracting one number from other.   

3. 

 

 

 

 

 

 

 

 

 

 

 

 

Estimates the sum of and  

difference between two given  

numbers (not exceeding 3 digit 

numbers) 

 

 

 

 

 

 

 

 

 

 

If a child is presented two numbers, she is not 

expected to answer the exact sum of these.   Instead 

she may estimate the range of addition for example 

she will be able to tell the estimation of 72 flowers  

and 59 flowers.  One child may estimate it as 130 

(70+60), another may estimate it as more than 120 

(70+50), third child estimates it between 120 and 

140.  The teacher has to accept all the answers within 

range as correct.  Similarly, the difference of two 

numbers may also be estimated by a child.  For 

example the estimation of difference between 

population of one village 478 and another village 322 

may be taken as 100.  
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4. 

 

 

Constructs the multiplication  

tables of 2,3,4, 5 & 10 

 

A child can construct the table  by any method. For 

example she can add the number of objects 

repeatedly.  She can also count the same number of 

real objects placed in different groups.  She has the 

freedom to group/ arrange them to construct the 

table. Similarly she an also draw the pictures in 

groups and count them to make the multiplication 

table. 

 

 

 

 

S.N.  Indicators Profile of a Child 

 

5. 

II.  Application in Daily Life 

Converts rupees to paise 

 

A  child is familiar with the coins.  She can read both 

the sides of the coins. She can tell the paise in a coin.  

If a child is presented notes and coins (10, 25, 50) she 

is able to tell the number of paise in them.  A child is 

also able to read/ write the amount, for example, 

Rs.8.50 as 8 rupees and 50 paise or 850 paise. 

 

6. 

 

Adds and subtracts small  

amounts of money mentally. 

A child can add small amount orally for example 

Rs.1.50 and Rs.2.50 is equal to Rs.4.00.  Similarly if a 

pencil costs Rs.1.50 and the child pays Rs.5.00 She 

will get Rs.3.50 back.   
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7. 

 

 

Estimates the length of given  

object in standard units and  

verifies by measuring it.  

A child estimates the length of an object (e.g. pencil, 

book, etc.) and then verifies it with the help of 

measuring scale.  Similarly a child can also estimate 

the length of table, blackboard, etc. in meter.  She 

can also compare the length of two objects.   

 

8. 

 

Finds a particular day and date  

from a calendar. 

A child can read a calendar. She can find a day on a 

particular date with the help of a calendar.  A child 

understands the use of calendar for finding a day or 

date.  She is familiar with the repetition of a day in 

the calendar after every seven days.  

 

9. 

 

 

Mentions  the time shown by a  

clock in hours (Time in relation  

to daily activities of a child). 

A child is familiar with the time of opening and 

closing of school.  Similarly she can narrate the time 

of her daily activities like time for getting up in the 

morning, taking bath, going to bed.  She is also able 

to read the time in hours in a clock. 

 

10. 

 

Reads simple free hand map (not  

to scale) in terms of distance. 

A child comes to school. Similarly, she also visits 

different places.  A teacher is expected to draw a line 

map (not to any scale) of distances between different 

places.  A child is able to read the distance between 

any two given places on the line map.  The child is 

able to narrate the distance between two places 

shown in the map (line diagram). 

S.N.  Indicators Profile of a Child 

 

 

 

11. 

 

 

 

III.   Observation,  Identification 

and classification 

Identifies geometrical patterns in  

the surrounding and describes  

various 2-D shapes by counting  

their sides and corners (triangle,  

square, rectangle, etc.). 

 

 

 

A child can recognize the triangle, square, rectangle, 

etc. and count their sides and corners.  She can 

identify these figures in different existing structures 

available in the surrounding and find out the 

repetition patterns in them, for example, patterns on 

window grill, rangoli, pictures etc. She can also count 

the number of such figures in a given picture or 
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 design   

12. 

 

 

Observes 3-D objects in the  

surrounding and counts the edges 

and corners.  

A child can identify the 3-D objects like eraser, lunch 

box, pencil, textbook, chalk box, duster, etc. on the 

basis of their shapes and sizes.  She can count the 

number of edges and corners in each one of them. 

 

13. 

 

Classifies objects according to  

different characteristics. 

A child can classify the objects available in the 

surroundings like flowers, vehicles, food, etc. on the 

basis of characteristics like colour, shape, size.  A 

child is given a number of objects in a basket,  for 

example, vegetables of different colours or shapes.  A 

child can sort out the vegetables of different colours 

or shapes in different groups. She counts them and 

writes on the sheet. 
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Environmental Studies Class V 

 

S.No. 

Indicators 

Profile of a child at the end of Class V 

1.  

Observation and Recording -reporting, 

narrating and drawing, picture reading, 

making pictures, tables and maps.  

 

 

 

 

 

 

 

 

A child of Class V can observe and report specific details.  

For example, about different kinds of plants and algae in 

water; how ants locate food and inform other ants; how 

different animals’ sense sounds and smells, etc.  

She can read and try to make sense of real life documents 

like electricity and water bills, rail tickets, etc. She can 

present an oral or written report for, say, the TV or 

newspaper, about an exhibition or a visit. 

She can record her observations in a simple table, for 

example, the colour, shape and texture of various seeds.  

She can read pictures/photographs minutely and narrate 

and analyze in simple sentences. She can be encouraged 

to draw pictures of simple objects like a table, bus etc. 

from different perspectives - top view or side view.  

She can draw and label the parts of a familiar object such 

as a cycle. 

She can read a simple iconic map (with icons and symbols), 

which is not an abstract map used for adults. She can read 

maps of a colony/ shopping complex/ village/ state, etc. 

but is not yet expected to read conventional maps 

(physical/ political). She can also draw a simple map of a 

place which she has visited.  

2.  Discussion – listening, talking, and 

expressing opinions, finding out from elders 

/ others. 

If encouraged in class, she can orally express/share her 

experiences about a visit to a dispensary or a cottage 

industry, or undertake a survey of people who keep 

animals.  She can also listen carefully to the experiences 

narrated by her classmates/elders and express her views 

coherently.  



107 
 

She can participate in group discussions, can express her 

own opinions and also negotiate disagreements in the 

group.  For example, on the theme ‘water’, she can narrate 

her experiences about the use of water at home, or how 

people conserve/waste water, and critically discuss if each 

family has the freedom to dig deep down to pump out 

water for itself. She can prepare posters on different issues.  

She can collect historical information from her elders and 

compare and contrast features of life then and now, such as, 

the crops, metal utensils used, etc.  

3.  Expression – drawing, expressing through 

body movements, creative writing, 

sculpting, etc.  

A Class V child can express her understanding   through 

drama and body movements, for example, an enactment 

of the ‘Chipko Andolan’, a traffic scene, a mountain 

expedition or any situation she has read or heard about. 

She can mimic voices and expressions (sad, happy face, 

etc.) through drawings or gestures.  

While learning about a fort, she can imagine and creatively 

write about how ordinary people or kings and queens lived 

at that time.  

She can creatively write on different themes - an infant 

she has observed, why accidents happen on roads, or what 

it would be like ‘If I were a queen honey bee’.   

She can be encouraged to make pots, different ornaments, 

and tools with clay. 

4.  Explanation – reasoning, and making 

logical connections. 

She can explain the relationships between herself and 

various family members and show these through a family 

tree diagram.  

For the theme on ‘shelter’, she should be able to reason 

out and explain how the lives of people living in a village/ 

forest change when they are displaced from their homes.  

She can reason and make logical connections on, say, food 

spoilage - How do we know that food is spoilt? Which 

foods spoil sooner than others? In a discussion on fuels, 

she should be encouraged to explore reasons for why we 
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hear about the need to conserve fuel.  

5.  Classification – categorization, grouping, 

and contrasting (discriminating). 

In activities organised in/ outside the class, she can make 

different categories and classify - animals/ leaves/ food 

items, etc. - on the basis of their observable 

characteristics. Having observed plants and animals in 

water she can look for similarities/ differences in those.  

Based on the games they know, she can group games 

which are played in national or international matches. She 

can classify indoor/ outdoor games; games played with a 

ball; games which have rules that depend on a line. 

After doing the experiment she can classify things which 

dissolved and which did not dissolve in water. 

She can classify cooked food items on the basis of their 

method of preparation. She can find out from people 

around her how wheat/ rice can be cooked in different 

ways, and different dishes made from the same grain (e.g. 

wheat) or pulse (e.g. moong).    

6.  Questioning – expressing curiosity, critical 

thinking, and developing good questions. 

Children are naturally curious and must be encouraged to 

further develop this faculty; they must think of good 

questions, rather than only be expected to answer 

questions made by adults. For instance, on the theme 

‘food for plants and animals’, a child can express her 

curiosity and develop questions like - What do plants need 

for food? How do they ‘eat’ or ‘drink’ their food (different 

from the way we or animals eat food!)? How do animals 

look for their food?  

She must also be encouraged to ‘critically’ read 

advertisements and posters. For instance, on reading a 

typical newspaper advertisement on ‘prevention of 

malaria/dengue’, she should be able to critically raise 

questions like - Are there more mosquitoes in stagnant 

water? Why should coolers and pots be kept dry and 

clean? Why do they tell us to put oil on stagnant water - to 

stop malaria from spreading? 
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Similarly, for the theme ‘Farmers and Seeds’, she can 

develop questions like ‘Where do farmers get the seeds 

they plant every year? How does such a big plant grow 

from a tiny seed – how does the seed help it grow? Do 

some plants grow without seeds? How do seeds spread to 

far off places?  

7.  Analysing - predicting, making hypothesis 

and Inferences. 

She can read and analyse pictures/photographs and draw 

simple inferences. For example, after observing a historical 

painting of a fort being constructed, she can analyse the 

following - why kings built huge walls and a moat around a 

fort; who were the different people involved in building 

construction, and how it was different or similar at that 

time from the way it happens now.   

She can predict and make hypotheses about different 

situations – like, why dals/seeds are soaked before 

cooking; why round, smooth pebbles are found near the 

river side; how grass and small plants grow on their own, 

without being planted by anyone. After some discussion, 

she can make inferences and analyse different possibilities 

for how seeds of plants travel to far off places.  

8.  Experimentation – improvising, making 

things and doing experiments. 

She can do simple experiments on her own and in a group. 

For example, while studying germination of seeds, she can 

experiment to see what conditions help germination; for 

the theme on ‘food spoilage’ she can demonstrate how 

fungi grow on a piece of bread/roti.   She can perform an 

activity to find out what happens to the taste of rice/roti 

on chewing; simple experiments on what sinks and what 

floats in water. 

She can work with her hands and improvise to make 

models/objects by using locally available materials – such 

as, a water wheel, water sprinkler, step well etc. 

9.  Concern for Justice and Equity – sensitivity 

towards the disadvantaged and differently 

abled. 

When given opportunities to participate in group 

discussions, to read newspapers, draw pictures or narrate 

stories about the challenges faced by differently abled 

children, or those from disadvantaged groups - she shows 
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concern, can take action in situations at school or the 

neighbourhood, can challenge gender stereotyping, and 

sensitively voice her opinions on issues about equality and 

justice.  

10.  Cooperation – taking responsibility and 

Initiative, sharing and working together. 

During group activities, she can take responsibility for her 

group, can plan work for herself and other group 

members, can take turns to co-ordinate and share in the 

group, and under the guidance of the teacher can help 

organise school activities, such as, a Bal mela, games, etc.  

She can listen to others, learn to negotiate differences and 

quarrels, make rules for better functioning of the group 

and also take decisions/initiatives collectively.   
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Mathematics Class V 
                           

                        Indicators 

 

I Numbers and Operations Profile of a Child 

 

1.  Solves addition, subtraction and 

multiplication problems in different 

situations involving numbers up to 6 digits 

The child is able to (i) solve simple addition or subtraction 

situations correctly  (ii) create stories situations for given 

addition or subtraction fact (iii) use standard procedures to 

multiply numbers correctly (iv) create stories / situations for 

given multiplication fact. 

 

2.  Use informal and standard division 

algorithms 

The child understands the rationale of standard procedures of 

division and is able to use both informal and standard 

procedure of division. 

 

3.  Explains the meaning of factors and multiples 

 

The child is able to find the factors and multiples of a given 

number.  She can find the common multiples of two one-digit 

numbers and common factors of two 2-digit numbers.  

 

4.  Finds the fractional part as a part of whole or 

of a collection  

The child is able to use fractions to represent it as a part of one 

and the relation between a part of the group to the whole 

group. 

 

5.  Applies decimal in the context of units of 

length and money 

The child is able to represent the length and money in decimals 

and identify its value in terms of units of length and money. 

 

II.  Application in Daily Life Profile of a Child 

 

6.  Applies in solving problems involving money The child is able to (a) add and subtract  (b) multiply and  (c) 

divide to solve problems involving money. 

 

7.  Applies the four operations in solving i. The child is able to take in cognizance of the different 
units of length. 
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problems involving length (metre and km) ii. Before performing any operation she is able to make 
the units uniform. 

iii. She is able to (a) add and subtract (b) multiply and (c) 
divide to solve problems involving length. 

 

 

 

 

 

8.  Applies the four operations on solving 

problem involving weight (Kg, and g)  

i. The child is able to take in cognizance of the different 
units of weight. 

ii. Before performing any operation she is able to make 
the units uniform. 

iii. She is able to (a) add and subtract (b) multiply and (c) 
divide to solve problems involving weight. 

 

9.  Applies the four operations on solving 

problem involving volume (litre and ml.) 

i. The child is able to take in cognizance of the different 
units of volume. 

ii. Before performing any operation she is able to make 
the units uniform. 

iii. She is able to (a) add and subtract (b) multiply and (c) 
divide to solve problems involving volume. 

 

10.  Solves addition and subtraction problems in 

finding time intervals 

i. The child is able to read the clock. 
ii. She is able to calculate the time taken for performing 

completion of a given activity. 

III Observation, Identification, 

Classification and Construction 

Profile of a Child 

11.  Observes 2D and 3D figures in the 

environment 

The child is able to observe the basic characteristics of 2D and 

3D shapes in the environment. 

 

12.  Classifies angles into right, acute and obtuse 

angle 

The child recognizes right angles acute angles and obtuse 

angles in the environment and classifies them accordingly. 

 

13.  Constructs / draws right angle, acute angle 

and obtuse angle 

Child draws a right angle, acute angle and obtuse angle and 

measures it correctly. 
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14.  Draws shapes of cubes, cylinders and cones The child makes models of cubes, cuboids, cylinders and cones 

by paper folding.  The child is able to draw the sketches of 

objects having shapes of cubes, cylinders and cones. 

 

15.  Finds out the information from a given bar 

graph and pictograph 

The child is able to read a given bar graph and pictograph 

correctly and finds out the various information provided 

therein. 

 

16.  Identifies patterns in square numbers and 

triangular number 

The child is able to recognize a given pattern involving shapes 

and numbers and finds out the missing number in the pattern 

and extends it if required. 

 

17.  Draws border strips and tiling patterns The child is able to draw a border strip / tiling pattern on her 

own or as per instructions. 
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